Summary Program Report, Elementary Education
IUPUC Division of Education
June 3, 2013

This report summarizes performance data for student assessments associated with
the three professional programs housed in the IUPUC division of education. The first
program is Elementary education, and the additional are the dual license programs in
English as a Second Language and Special Education. All candidates admitted into the
[UPUC Division of Education Elementary Education program complete the requirements
for a B.S. in Elementary Education. Through the spring semester of 2013, candidates could
choose to complete a certification program in four areas: reading specialist, special
education, education technology, and English as a second language. Because of state
requirements for candidates to complete a concentration equivalent to a minor alongside
the Elementary Education degree, the IUPUC Division of Education is transitioning to a
program model where only special education and English as a second language will be
offered as dual license programs. In this report, we report data from candidates enrolled in
the B.S. in Elementary Education, as well as candidates completing a dual license in either
English as a second language and special education.

The Division of Education at [UPUC collects division-specific student performance
data by way of three separate outcome frameworks. The first is the IUPUC Student
Learning Outcomes (SLOs). Framework. The General Education Board at IUPUC developed
the SLO framework as a replacement for the IUPUI-specific Principles of Undergraduate
Learning (PULs). This framework defines a set of campus-wide expectations for all
undergraduate students. In the fall of 2012, the university collected the first round of SLO
data, with a second round collected in the spring semester of 2013. This report summarizes
the academic year 2012-2013 and represents the performance of two groups, pre-
professional students and teacher candidates enrolled in courses identified as general
education courses. The second framework, the Critical Components of Effective Teaching
(CCETSs), is specific to the division and replaces the IUPUI Principles of Teacher Education
(PTEs) framework. The CCET framework defines expectations for all undergraduate
students formally admitted into the professional program in elementary education. The
2012-2013 academic year marks the second round of CCETs data collection. The third
framework is the PRAXIS II assessment framework for the exams that candidates are
required to take for certification. For [IUPUC Elementary Education majors, the Praxis 0011
and 0300 assessments (0011: Elementary Education: Curriculum, Instruction and
Assessment and 0300: Reading Specialist) are required for all Elementary Education
program completers. In addition, candidates seeking dual licensing in either English as a
Second Language or Special Education are required to take the Praxis 0361 and 0543
(0361: and 0543: Special Education: Core Knowledge and Mild to Moderate Applications).
The frameworks for the four Praxis assessments are shown in Appendix X.



I. Learning Outcomes
IUPUC Student Learning Outcomes (SLOs)

The IUPUC General Education Student Learning Outcomes assessment framework
was piloted in the spring of 2012 and implemented in the fall of 2012. The framework is
organized into three categories: Foundational Skills, Areas of Knowledge, and Modes of
Inquiry. In the fall of 2012 and spring of 2013, data were collected for the following SLOs.
The complete Framework is provided in Appendix A.

1. Discovers, explores, and analyzes ideas taking into account diverse sources and
viewpoints; presents the results in writing with attention to appropriate genres,
audience expectations, and rhetorical concepts

2. Demonstrates both a) proficiency in oral discourse in a variety of formats and b) the
ability to critically evaluate oral presentations according to established criteria

3. Solve problems and be able to make inferences by application of appropriate
mathematical models

IUPUC Critical Components of Effective Teaching (CCETs)

The division has revised the formal assessment system for accreditation based on a
new conceptual framework (Critical Components of Effective Teaching, CCETs: Appendix A)
and a new program established in anticipation of the division’s next NCATE (National
Council for Accreditation of Teacher Education) accreditation report to be submitted in the
fall of 2014 and in response to changes to the state of Indiana’s teacher licensing policies.
The Revisions to Professional Educator Preparation (REPA) led the division to develop
areas of concentrations and revisions of program credit hours in order to be in compliance
with the new licensing requirements mandated by the state. The division found that the
Indiana University Principles for Teacher Education (PTEs) no longer captured the learning
outcomes sought by the revised programs. In the spring of 2012, the IUPUC DoE faculty
approved the CCETs as the conceptual framework the division will utilize moving forward.
The CCET outcomes are aligned with the standards of the division’s accrediting
professional organization, the Association for Childhood Education International (ACEI).
The ACEI standards are included in Appendix A.

The particular assessment discussed in this report is a two-semester long student
teaching evaluation (a performance assessment administered in the senior year of the
program). The student teaching evaluation is administered in each semester of the
candidates’ senior year and was developed to capture evidence of candidates’ ability to
implement best practices in K-6 classroom settings. In total, there are twenty-six individual
learning outcomes associated with this assessment. For the purposes of this report, the
focus will be on five primary learning outcomes that define the skills, knowledge and
dispositions expected of the elementary education candidates by program completion. The
primary learning outcomes measured by the assessment are as follows:

e C(Candidate demonstrates knowledge of student learning and development (CCET 4)

Knowledge of Student Learning



e C(Candidate creates an environment where K-6 students are fully engaged and on task
and within which diverse opinions are encouraged and nurtured. (CCET 4.b, 4.d)
Learning Environment

e C(Candidate implements lessons that are creative, engaging, and appropriate for the
learning community. (CCET 4.a, 4.c) Lesson Implementation

e C(Candidate builds productive learning relationships with students (CCET 4.e)
Teacher/Student Relationship

PRAXIS Certification Exams Frameworks

In order to recommend candidates for certification in the state of Indiana, [UPUC
Division of Education confirms that students have satisfactorily completed a state-
approved program and have met any state required stipulations, including the receipt of a
passing score on the state-required PRAXIS exam in their certification area(s). All
candidates enrolled in the division must complete the elementary education program.
Candidates may choose a concentration leading to certification in the additional areas of
English as a Second Language and Special Education. For certification in Elementary
Education (all [UPUC candidates), the state required assessments are the Praxis 0011 and
0300 assessments (0011: Elementary Education: Curriculum, Instruction and Assessment
and 0300: Reading Specialist). Candidates seeking dual licensing in either English as a
Second Language or Special Education are required to take an additional exam specific to
the license area, either the Praxis 0361 or 0543 (0361: and 0543: Special Education: Core
Knowledge and Mild to Moderate Applications). The state of Indiana requires these exams
as additional proof that each candidate requesting licensure has obtained the knowledge
and skills necessary to perform at a satisfactory level as a teacher in K-6 classrooms. The
content categories of each assessment are summarized below. A full description of each
exam, as provided by the Education Testing Service, ETS, is available in Appendix A.

The framework design of the Praxis 0011 (required of all program completers),
Elementary Education: Curriculum, Instruction, and Assessment, includes assessment of
the content generally taught in elementary grades (reading/language arts, mathematics,
science, social studies, arts and physical education, as well as the planning of curriculum,
design of instruction, and assessment of learning. Thirty-five percent of the exam is made
up of Reading and Language Arts content and pedagogy and 20% of Mathematics content
and pedagogy. The areas of Science, Social Studies, and Arts and Physical Education each
contribute to 10% of the exam. The final content category, reflected by 15% of the exam, is
termed as “General Information about Curriculum, Instruction, and Assessment.” The
framework design of the Praxis 0300 (required of all program completers), Reading
Specialist, includes the categories of (1) Theoretical & Knowledge Bases of Reading, (2)
Application of Theoretical & Knowledge Bases of Reading in Instruction, (3) Application of
Theoretical & Knowledge Bases of Reading in Diagnosis & Assessment, and (4) Reading
Leadership (percentage of exam in each category, respectively, 18%, 45%, 27%, 10%).



The framework for the certification test required of candidates seeking a dual
license in Special Education, Praxis 0543 (Special Education: Core Knowledge and Mild to
Moderate Applications), includes the categories of (1) Development and Characteristics of
Learners, (2) Planning and the Learning Environment, (3) Instruction, (4) Assessment, (5)
Foundations and Professional Responsibilities, and (6) Integrated Constructed-response
Questions (comprising 14%, 17%, 17%, 14%, 13%, and 25% of the exam, respectively).

Lastly, candidates seeking dual licensure in English as a Second Language are
required to take the Praxis 0361 (English to Speakers of Other Languages), consisting of
the content categories of (1) Foundations of Linguistics and Language Learning (includes a
listening portion), (2) Planning, Implementing and Managing Instruction, (3) Assessment,
and (4) Cultural and Professional Aspects of the Job (comprising 40%, 30%, 15%, and 15%
of the exam).

I1. Assessment Measures

The degree to which teacher candidates meet SLO expectations was measured
across several [UPUC General Education courses in the fall semester of 2012 and the spring
semester of 2013. Both teacher candidates formally accepted into the Elementary
Education program and future candidates, not yet accepted into the program but
anticipating applying to the program, were evaluated on the three SLOs discussed earlier.
Candidates’ knowledge and understanding were measured on a five-point scale ranging
from pre-skill level to exemplary level. Results are collected and distributed to divisions
based on the candidates declared major. Results are not provided based on status in the
program; therefore it is not possible to know how scores vary within the division based on
program status (accepted or yet to apply). Rubrics for the SLO assessments are provided in
Appendix B.

The CCETs assessment (student teaching evaluation) is administered in both
semesters of the candidates’ senior year. The evaluation instrument is completed by the
supervising classroom teacher and the university supervisor based on multiple classroom
observations of candidate performance. For the purpose of this report, results from the five
evaluation categories described earlier are presented from the fall semester of 2012 and
the spring semester of 2013. These categories relate to the CCET cluster of “Teaching all
Learners” and have been identified as important indicators for informing program
improvement efforts. The candidates were assessed on a four-point scale ranging from the
“unsatisfactory” level to the “exemplary” level. The target performance for all DoE
candidates is that of “developing professional.” The detailed descriptions of the scoring
categories for each of the CCET indicators are given in Appendix B and help to differentiate
between the levels of performance expected in each category.

Teacher candidates typically sit for the PRAXIS assessment close to the end of their
time in the program. In order to be recommended for licensure in the state of Indiana, a
candidate must take and pass the appropriate PRAXIS assessment. Scores are shared with
the state and reported to the institution in the form of percent passing.



II1. Assessment Findings
SLO Results

The results from the IUPUC SLO assessments for academic year 2012-2013 indicate
that candidates’ performance is lowest overall within the indicators of SLO 3: Solve
problems and be able to make inferences by application of appropriate mathematical
models (Table 3). In particular, performance is lowest for the two indicators, “Explain
information given in mathematical form” and “Calculation,” both receiving an average score
of 2.6 for Division of Education candidates. This score indicates that the Division’s
candidates currently fulfilling general education requirements are providing evidence of
the development of an emerging or basic understanding of these topics. Performance
within the other two outcomes measured this academic year shows that Division of
Education candidates provided evidence of developing at least a basic understanding of the
topic areas within each outcome.

Highest performance for Division candidates was within SLO 2: Demonstrates both
a) proficiency in oral discourse in a variety of formats and b) the ability to critically
evaluate oral presentations according to established criteria. The topical area showing the
most development was the ability to analyze public discourse where Division candidates’
average score was 4.3, approaching evidence of exemplary performance.

Performance within SLO 1: Discovers, explores, and analyzes ideas taking into
account diverse sources and viewpoints; presents the results in writing with attention to
appropriate genres, audience expectations, and rhetorical concepts, was consistent, with all
average topical scores just over 3, evidence of performance over a basic level of
understanding.

Table 1
Division of Education Performance SLO 1

1. Discovers, explores, and analyzes ideas taking into account diverse sources and viewpoints; presents the results in
writing with attention to appropriate genres, audience expectations, and rhetorical concepts.

1.1 Establishes and supports a clear thesis. Pre-skill | | Exemplary

afttention to mechanical emors. n=14  av=32 md=3.0 dev=07

I I !' I n=13  av=33 md=30 dev=09
1.2 Uses appropriate rhetorical conventions. Pre-skill | I If I | Exemplary neid  ave3d mde30 deve09
1.3 Synthesizes diverse sources and viewpoints. Pre-skill | | H | | Exemplary n=14  av=31 md=30 dev=10
1.4 Shows evidence of editing and revision with Pre-skill | I I | Exemplary

Table 2



Division of Education Performance SLO 2

2. Demonstrates both a)proficiency in oral discourse in a variety of formats and b) the ability to critically evaluate oral
presentations according to established criteria.

2 1 Cenfral message (clear topic) Pre-skill | | Exemplary

I 1 I | n=9  av=33 md=40 dev=12

2.2 Organization Pre-skil | I I /} I I Exemplary n=9  av=36 md=40 dev=12

2.3 Supporting material Pre-skill | I I I Exemplary n=0  av=30 md=30 dev.=11

24 Language Pre-skil | I I I Exemplary n=9  av=30 md=30 dev=12

25 Delivery Pro-skil | | | \\-\ | Bxemplary nS av=38 md=4D dev=07

2.6 Aility to critically analyze public discourse Pre-skil | I . I Exemplary E avmid mdedS deue0s
Table 3

Division of Education Performance SLO 3

3. Solve problems and be able to make inferences by application of appropriate mathematical models.

3.1 Interpretation: Explain information presented in Pre-skill | | Exemplary

in support of the argument or purpose of the work n=20 av=26 md=30 dev=13

(in terms of what evidence is used and how it is

mathematical forms. T | n=20  av=26 md=20 dev=12
32 Calculation Pre-skill | _\ | | Exemplary n=30 =26 md=20 dev=15
3.3 Application/Analysis: Make judgements and Pre-skill | | L | | | Exemplary .
draw conclusions based on analysis of data, | \ | | =20  av=28 md=30 dev=13
recognizing limits of the analysis. | | \] | |

3.4 Assumptions: Make and evaluate important Pre-skill Exemplary

assumptions in estimation, modeling, and data | '|| | n=20  av=3.0 md=3.0 dev=13
analysis. | | ,H | |

3.5 Representation: Convert relevant information Pre-skill Exemplary

into various mathematical forms (equations, graphs, | ﬂ | =19 av=29 md=30 dev.=11
diagrams, tables, words)

3.6 Communication: Express quanfitative evidence Pre-skill | I I | Exemplary

-

CCETs Results

All Division of Education candidates are evaluated on Indicators 2 - 5 in the third
semester of the program during the student teaching portion of the semester. This student
teaching placement is the general elementary education placement. Indicator 1 is
measured in the fourth semester of the program, during the student teaching placement
involving the candidate’s dual licensure area or concentration area. The elementary
education program, English as a second language (TESOL) and Special Education (CEC)
candidates are evaluated on indicator 1. Candidates choosing a concentration in the areas
of computer education or middle grades content are not evaluated on indicator 1, as these
programs require a different student teaching evaluation form. The results for indicator 1
in Table 4 show results disaggregated by elementary, TESOL, and CEC candidates and the
total number of candidates evaluated do not correspond with the numbers in the other
indicators because some candidates opted for the other programs mentioned earlier.

As seen in Table 4, none of the candidates’ evaluations were scored at the
“unacceptable” level, and very few candidates fell within the “underdeveloped” level.
Overall averages for the five indicators were consistent, with average scores of 3.1 in all but



one category. It is important to note that target scores for candidates as established by the
Division is “Developing Professional;” therefore, an average of slightly over 3 is in line with
Division goals for student learning.

Even though numbers were small within the TESOL and CEC programs, the average
scores for candidates choosing to pursue a dual in either of the two areas realized was
higher than their general elementary education counterparts. The six candidates enrolled
in these programs realized over a %2 point gain on their general elementary education
classmates. This score does not necessarily indicate growth within the program, and may
be attributed to the quality of candidates pursuing dual licensure.

Table 4: Percent of Fall 2012 and Spring 2013 Graduates Assessed at CCET-aligned
Learning Objectives

CCET-aligned Unacceptable | Under- Developing Exemplary Average
Indicator developed Professional Indicator
Rating
1. Knowledge of | ELEd-0%(0) |El. Ed - |EL Ed El Ed - | ELEd-3.1
Student Learning | TESOL -0%(0) | 14%(2) 57%(8) 29%(4) TESOL -
CEC-0%(0) TESOL - | TESOL- TESOL- 3.7
0%(0) 33%(1) 67%(2) CEC-3.8
CEC-0%(0) | CEC-25%(1) | CEC-75%(3)
2.Learning 0% - (0) 6% - (2) 77% - (24) 16% - (5) 31
Environment
3.Lesson 0% - (0) 6% - (2) 77% - (24) 16% - (5) 31
Implementation
4.Instructional 0% - (0) 6% - (2) 77% - (24) 16% - (5) 31
Activities
5.Teacher/ 0% - (0) 3% - (1) 68% - (21) 29% - (9) 3.3
Student
Relationship

PRAXIS Assessment Results

Pass rate data for the PRAXIS assessment is released to teacher education programs
by the Indiana Department of Education. Disaggregated data are not provided; therefore,
gleaning specific information from the assessment results is not possible. However, in 2011
- 2012, IUPUC candidates demonstrated high levels of knowledge that exceeded the state
cut-off scores in the required Praxis Assessments Elementary Education Curriculum and
Instruction Assessment (0011) and Reading Specialist Assessment (0300). The state cut
rates for these assessments are 165 and 370, respectively. IUPUC Division of Education
candidates’ average scaled scores were 181 and 540, respectively. The pass rate for the 33
program completers was 100% for both assessments. Likewise, 100% of IUPUC candidates
seeking dual licensure in English as a Second Language or Special Education passed the
associated PRAXIS assessments in their respective dual license area.




IV. Actions Taken in Response to Findings
Elementary Education Program

Results from the three assessments shared in this report have informed the
elementary education program in multiple ways. First, the results of the PRAXIS test have
confirmed that program completers possess the knowledge necessary to become a teacher
in the state of Indiana. The consistent 100% pass rate realized by the Division’s candidates
indicate that all candidates benefit from the experiences that the program provides.

Results from the SLO data indicate that the Division’s candidates continue to
struggle more in knowledge and application of mathematics and science, and excel in
communication and written skill. Many would argue that this finding is characteristic of
candidates in many elementary education programs. The Division recognizes that
candidates require additional preparation in math and sciences and has implemented
various measures within the methods classes that provide additional content-focused
pedagogical experiences, including hands-on science labs and numerous opportunities for
problem solving in mathematics. The Division has made a conscious effort to supplement
content-focused activities in the sciences so that candidates not only learn methods to
teach young children, but also develop deep, conceptual knowledge of content included in
the elementary curriculum. The SLO data add a new level of understanding that before was
limited to the interpretation of course grades. Moving forward, the Division will continue to
be better prepared to focus interventions where they are needed based on the topical
indicators within each Student Learning Outcome (SLO).

Results from the CCET assessment of student teaching may indicate that the
candidates’ results may be experiencing a ceiling effect. Since the Division’s target
performance is “developing professional” and the average candidate performs above that
level, it is important to target interventions to candidates who score at the
“underdeveloped” level. A few semesters ago, the Division implemented a new student
teaching model in which candidates complete two separate placements, the first in the
third semester of the program. Once the first placement is completed, the candidates
complete additional coursework in an eight-week intensive format before beginning the
second placement. The CCET assessment has helped identify candidates needing additional
interventions prior to the final semester of student teaching. Once identified, the individual
candidates are offered individually focused support in the areas that were evaluated as
underdeveloped. This support could range from one-on-one mentoring, to providing
supplemental materials to support areas such as classroom management, student
engagement, and instructional planning, implementation, and assessment (among others).

Results from the PRAXIS assessments indicate that [UPUC DoE program completers
meet the requirements for licensure set by the state. The Division will continue to monitor
the results, as well as the goals the for our program enrollment in our Title II Institutional
Report Card. The Division will have one more semester of PRAXIS II assessment data prior
to the transition of the Indiana state-specific teacher assessment, Indiana Core Assessment,
to be implemented January 1, 2014. With the implementation of the new assessment, it will



be necessary to carefully monitor student performance as it will be impossible to link the
existing PRAXIS II data to the Indiana Core Assessment for purposes of trend analysis.

Special Education Program

Program-specific assessment data designed to evidence
sufficient mastery of Council for Exceptional Children standards for Mild Intervention
Programs has been collected over several academic years for dual license special education
teacher candidates at IUPUC in order to meet NCATE program requirements for national
recognition. Though special education teacher candidates perform consistently at the
“exemplary” or “developing professional” levels across program assessments overall,
relative weaknesses were identified within Special Education Program Assessment 7:
Individual Assessment and Instructional Planning. Data derived from this program
assessment rubric, as well as candidate self-report, specifically evidenced lower teacher
candidate performance on interpreting assessment results to inform instructional planning
and IEP development, particularly when interpreting formal assessment tools. As a result,
this program assessment, as well as course content in K426: Assessment and Instruction,
were revised in 2012 to provide teacher candidates with more experience in conducting,
scoring, and reporting K-12 student assessment data using formal measurement tools.
Initial data from the past academic year indicates that increased familiarity with the tools,
including scoring and reporting of associated subscales, has enhanced teacher candidates’
ability to interpret assessment results, and more specifically, to apply these results when
developing student instructional goals and related lesson planning.

English as a Second Language (ESL) Program

Those candidates who choose and successfully obtain a dual license in English as a
Second Language consistently outperform their non-dual license colleagues on CCETs
measures. Therefore, there have been few modifications to the ESL program based solely
on assessment results. The major program change has been the addition of a course to the
program of study for ESL dual-license candidates, EDUC L-403 Assessment Literacy for
Cultural and Linguistic Diversity. The need for a course, such as this one, was identified
through collaborations with local school district personnel and ESL teacher education
faculty at IUPUI. As the populations that are served by IUPUC DoE become more and more
diverse, the need continues to grow for our candidates to identify and track students’
English proficiency levels. This course prepares candidates seeking a dual license in English
as a Second Language to navigate through the proper assessments, as well as preparing for
them to interpret and react to assessment results.
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Appendix A
Assessment Frameworks

[UPUC Student Learning Outcomes Framework: p. 11

IUPUC Division of Education Critical Components of Effective
Teaching Framework: p. 12

PRAXIS Frameworks: pp. 12 - 22
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During the 2010-2011 and 2011-2012 academic years, Faculty at IUPUC developed a shared set of student learning outcomes (5L0s) for general education.
Commeon rubrics for each of the student leaming outcomes were subsequently developed with preliminary testing in Spring of 2012. This document contains the
fifteen learning outcomes, the common rubrics, and a table showing alignment of sach IVPUC SLO with the IUPUI/IUPUC Principles of Undergraduate Learning.

IUPUC General Education 5tudent Learning Outcomes

L Eeundational Skjlls
A Core Communications

1. Discover, explore, and analyze ideas, taking into account diverse sources and viewpoints; present the results

in writing with attention to appropriate genre, audience expectations, and rhetorical conventions. 5SLO 1 Rubric poge 3
2. Demonstrate both a) proficiency in oral discourse in a variety of formats and b) the ability to evaluate oral
presentations according to established criteria. SL0 2 Rubric page 4
B. Mathematical Modeling
3. Solve problems and be able to make inferences by application of appropriate mathematical models 5L0 3 Rubric poge 5
4. Be able to create appropriate mathematical models such as graphs, tables and equations. 510 4 Rubric poge &

1L Areas of Knowledee
A. MNatural, Quantitative, and Information Sciences
5. Demonstrate the ability to explain and use natural scientific vocabulary and concepts, the ability to describe
methods applicable to answering scientific questions, and the ability to articulate criticism of scientific debates
and discoveries. SL0 5 Rubric page 7
6. Demonstrate the ability to obtain, analyze, interpret and criticize qualitative observations and quantitative
measurements to explain natural phenomena and to test hypotheses. 5L0 & Rubric poge &
7. Perform the basic operations of personal computer use and critically assess technological worth; filter, analyze,
and critique information and experience. SLO 7 Rubric page 9
B. Arts and Humanities
8. Demonstrate an understanding and appreciation of the complexity of the human experience, the arts and
aesthetics, and the great ideas and cultures of the world. SL0 & Rubric poge 11
9. Interpret and critically evaluate the creative products of human expression. 510 9 Rubric poge 12

C. Social and Historical Studies
10. Understand the methods social scientists use to explore sodal phenomena; describe forces (e.g. economic,

social, political) that influence behavior. 5SLO 10 Rubric page 13
11. Understand how people have existed, acted and thought in the past in various parts of the world; describe
the social and historical forces that impacted them and how those forces might influsnce contemporary socety. 5L0 11 Rubric page 14

1L Dlodes of Inguiry
A. World Languages and Cross-Cultural Inguiny
12 Demonstrate both a) an understanding and appreciation of the complexity of world cultures and b} the ability
to think transnationally or transculturally about social, political, economic, aesthetic, or technological issues. 5L0 12 Rubric page 15
B. Researched Writing
13. Demonstrate the ability to determine the nature and extent of research materials needed, evaluate information
and sources critically, and write persuasively through the effective use of evidence derived from appropriate
SOUrCEs. 5L0 13 Rubric page 17
C. Ethical Inguiry
14 Demonstrate personal and social responsibility by using knowledge in the service of society. 5L0 14 Rubric page 18
15. Demonstrate ethical reasoning; convey understanding of how ethical issues and values frame and shape human
conduct and ways of life. 5L0 15 Rubric page 19

Table: Student Leamning Outcomes and Principles of Undergraduate Learning Alignment SLO/PUL Table page 20
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IUPLC Division of Education
Elementary Education Conveptual Framework
Critical Componernts of Effective Teaching

Upon completion of the elementary education program, each candidate is expercted to develop the skills and
knowiedge related to teaching and learning in the elementary grades as outdined im the following five Critdeal
Components of Efective Teaching,

L, Supporting Learper Development
The candidate wses inquiry to diseover each child's path to learming by considering
a) Society and calture (ACE] 1, ACET 2.4, ACEI 5.2)
b) Developmental differences [ACE] 1)
c) Motivadon for learming [ACEI 1)
d) Dorumentation of student learning [ACEL4.0)
€] Leamning experience desizn [ACEI 1, ACEI Z)

2 Farilitatie 1 .
The candidate uses knowiledge of the learner to plan, facilitate, and monitor learning in each carricular area,
inchadi

al;mgl.ita'aq.rmﬂElll.ﬂEEH-}

b] Mathematics [ACEI 2.3, ACEI 4]

c) Social Studies (ACED 2.4, ACEI £)

d) Science [ACE] 2.2, ACEI 4)

€] TheArts [ACE] 2.5, ACEI 4)

f| Health and Physical Edacation (ACE] 2.6, 2.7, ACEI 4)

3, Creatinea ity of L
The candidate wses inquiry to discover professional attributes related to the role of a teacher in a commumnity
aof learners including

a) Modes of instruction [ACEI 3.3)

b) Iostructional materials and tools (ACE 2.1, ACEI 2.2, ACEI 2.3, ACET 2.4, ACE] 4)

c) Development of a professional stance (ACEI 5.1, ACEI 5.2)

d) Struchure of curricuhum [ACEI L8)

4. Teaching All Learners
The candidate recognizes the necessity to identify and foster each child's learning potential through
a) Imtegration and application of Enowiedge for instruction (ACE] 2.8, 3.1)
b] Differentiation of msourtion to diverse learners [ACEL 3.2)
c) Development of critical thinking and problem sobving as related to instructonal goals and equitable
learning oppormnities [ACE] 3.3)
d) Engapementin learning [ACEI 3.4)
e] Commumication and cellaboration in the classroom [ACET 3.5)

5, Teachi sthin 2 Profiessional C .
The candidate demonstrates an understanding of the professional role of teachers including the recognition
aof the importanee of
a) Reflective pracisee (ACEI 5.2)
b] Career-long learning (ACEI 5.1)
c) Sustainable relationships with families and community parmers also enrusted with the growth and
well-being of children. (ACE] 5.3, ACEI 5.4)
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Elementary Education: Curriculum, Instruction,
and Assessment (0011/5011)

Test at a Glance

Test Mama Elamentary Education: Curmculum, Instruction, and Asscssmant
Tosi Coda iHA B
Tema 2 hours 2 hours
Humber of Questicns 140 140
Test Dafivary Papar dedivared Emwdlirmnd
Comen Catogoris Iu'h"ﬁ“". IE"'""."?".
|. Raaxding and Language Ars
Cumculum, nstruction, and Asscesment 28 a5
. Mathamatios
Cumculum, nstruction, and Asscesment prr] 25
. Scwnos
Cumculum, nstruction, and Asscesment 11 105
N Socenl Sheckos
Curiculum, h'mun'l.n'd.ﬂ.l:m 11 10%;
VY Ars and El:h.u:-:nn
Cumicuwlum, and Asscesmont 11 10%;
V. Genaral rfcrmmation about
Cumculum, nstruction, and Asscesment 17 155

About This Test

Tha Elsmanizry Education: Curioslum, instruction, and Asseesmant el = dasigned for prospsotve Seachaerns ol studants nithe
samanizry grades. Examineas yplcally have compiated a mohalor's degrea program In eemantary'midda =ohood acucation or
have prepamd thamsaives through soma aloimative oertfoation program.

Thee fas? questions oover the breac of material & now feacher nesds 1o know. Tha quesTons assoss knowiadgs of both
principies and processgs. Soma of e quasions asoss basio undersianding of cumculum planning, InsSnucional design, and
mssemmman ol studant lsarming many posa partiosiar probéams thal faachars outinaly s in e classoom; and many as
bamcd on arthenSo axampios of shudanl work. Eome of tha questions oonoim genaral B, but o majstty ors et In tha
pomian of the subjan! mamers Most oommonly Sgitl in siomeniarny sohool: reacing and languags ars, mathamatios, soonos,
ool studics, arfs, and piysical sducation.

Thiss les2 may contain soms questions. that will nob count W Four Soom.

RN I LIPS R | Y LM
-'z*“nl ll:t.-'*-hﬁnh;:::?;::mn;l “IH:H;III‘I:N 1
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Bamentary Education: Tumiodum, insinsction, and Assassmend {00150 1)

Ovarview of the Test

CURRICULUM fopics cxaming o oanimtion, mahrnls,  ASSEESMEMT fopics maming ooimont-speafio and gonarl
and rescuroas Of gaoh oontern ara and Tho Imploations for . assossman and awvaiurtion proceduncs and Tha mpllcations

L=ing Hhom: fior u=ing thase: procod ures aponoprizloy and cflaotiva
+ Componants of oamioula and how thay ars organizod + Tracitional and standardized tosting mathodokogies —
* Imagrason of concapts within aach contant araa and such as sancordzed tests, ksal mader tests, and
across content areas and tha pedagogical Imploations soeaning tosts— hat ar appeoprate ior Usa In cach
of that intsgration contam ara and in genaral Insruction
= Types of ouricular matorils, meda, and FEECURDDE, = Informal, classsoom-basad, and nontraditonal
such a5 basal readers and trade books in reading, EEESTAN sTalegks — such 25 obsanaation, oral
maps and giobes In sockal studics, mass romant Fpoiis, IUnning records, imormal rancing mvaniodes,
equipmant In maih, equipment and dispizys in portoliog, and pariormancs samples —hat am
solenog, and tachnoiogies, Inoluding oomputor Fppropriate for usa In each comant area and In
S0Twar and widaotanas gencrl insinoSon
+ ntorprotafion of data obiained from vanous
INSTRUCTION fopics axaming contant-spaciic isaching
ard aming princpkes and ther ppdcation for anproprats mmhmmnmn
e instruction + Anticipation and idanification of commaon poins of
« Mothods io identfy, assoss, antivalz, and bulld on tha confusion In the confant aras, SUCh 35 SIS,
priar knowiedge, Sxparancas. and sl Tal a ghar pattoms of amo, Inacouracks, misconoeptions, and
group of studants brings o lsaming In soh contant buggy akgorfhms

« Mothods ior proparing, avaluating, and justiying
Irstructional actviies in gach comlant ama and aoroes
coniont oroms for @ gheon group of shucants

« Saleoion of fsaching and isaming sralnges—such =
deamorstraton, coopaatve kaming, guidsd ol and
slent work, usa of jounals, graphio organkmoss, and
e inquiry mafhod —that heip individual sudamts and
groups of students o soo and undarsSand varked
fopkos and concapls

« Mothods jor adusting instruction fo mes? studants'
ngsds, including cormcive and dovelopmantal
instruction, relaaching, fodow-up, and anrchment
instruction

+ Sirtegies for molhvasng and encouraging studant
SLCOTEEE

+ Thaoretoa and ampircal bases of varous mathods of
irestruction

=t ] AR M e e = LTI L AL, | ST, P |, P UL
-z'ml-:i.-*'*-:mnh;ﬁl:: i e T T “—Lngllﬂ::ﬂ
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Reading Specialist (D300)

Test at 3 Glance

Tast Nama Reading Specmlist
Test Coda 0304d
Tira 2 howrs
Mumbar of Qucations | 120
Format Mutipke—rhoace questions
Coment Colagonas Mumberof  Pomentage of
Guestions Cuestions
L Theoretcal & Knowladge Bases of 22 18%
Raading
I Appication of Theorotical & LT 489
Knowledps Hascs of Haading in
Instructon
L Applcation of Theoretical & %
Knowledgs Bases of Raading in .
Chagnosis & Assassman
N Reading Laadorship 12 10%

About This Test

Tha Reading Epacialst ol s mlonded primarly for parsons who havs afvancsd acscomic praparation andion wha @ baing
oonsidornd Tor suparvisony of Instnctional posiions rmiated fo the maohing of mading iInstructon In grmdes K-12. Tha st s
meost appropriale for candidatos with advanoed praparation [La., thoss with 2 masionrs dagroe or coWrss work oompanb o
‘e traning) neacked for 0 Maser's degred) who mipen b0 have spaciaiired resporsibitios rolaiad 1o Tha maching of reading at
2y kvl from idndenganan through teolSh grada. s also appropriate 1o indivicuals wiho wish 10 ba considonad for
Bupsnisony oF instructional positions. riaisad o the laaching ol mading — thoss seaking poaitions as reading clnicians,
oonsutants, supsnison, spetaists, oooirion, OF FRS0US parsons and s nlomding B0 ba responsibia for momn San
‘e lzmohing of dovsiopmantal reading in o reguisr cEssmom sarng.

Tha 120 multiple-cholon quesions oovar both knowiacoa of rekovant faols and tha ablify to analyne prodkems and appiy
principias 0 eading Bermcy Insnsoion Tha iest oomanl oovars the theonslical and knowiedge basas of mading, tha
apploation of theoratical and knowiedge e of reading, e appication of theomtoal and knowisoigs basas ol eading In
meinucSon, ihe apploation of theorstical and knowiedos basas of reading in diagnosls and ssscasmant, and reading
lsadorship. &5 much as possibis, the 1os! quaslons imohve tha ovaluation and application of doas and precticss B0 mading
Foraoy instroction, a3 opposad o the rmoall of fachual maserisl

This: fas? may conlain soma quasdons that will nof oot fowand your soom.

armkas L
-:q#-l-m::u -‘T H‘r*_l'ﬂ. _ul'nm EruT:;Mﬂlmlnmw:l 1
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Reading Speciallst (000

Topics Coverad

Reprasartaiive descripSons of 1opios covemd In each Salagony are povided Dol

. Theorebcal and Knowiedoo Eases of Aoxding « Demonsmta an undarsianding of difcrant daooding
« Domonstrae an indarsanding of Ta socil, sirxlagies and of Insnsoional approechas b ieach
wmﬂm—ummmm students how io usa Sam
Farmoy learning « Demonsnmta an undarsianding of T instructon of
. CoMmprahesion srangss, Rciuding modaing whan
icrurt siages of maracy covakpmant T 3 o o
« Comonstrate an undarssanding ol ha reaitionships - Damonsines knowiedge of crplict nstncson and

among reacing, wrting, speaking, and kstoning g r sy saame s

-Emm?-&mmmmdmmt J5g-, Mota Saking and tost taking)
soundsj and tha aiphabotic prNcipi in rading ‘H"‘W""““T““
aoquistion matariais 2rd programs ety o FsTLcional
« Domonstras nowisige of e s of he e puposss and kaming stuations
Eﬂ'ﬂm | 'dhmdmmdﬂ + Damonsinta an understanding of how IBarcy
inferaciion In consiructing meaning Pm"l:lm'-ﬁimmnhﬂw
= Domonstats inowiadge of e mols of Meanoy In . o an —
“orEincling manng mmpg_rgrmwrlm
= Domonsirate an undersianding of Tha functions of media, trada books, Sadbooks, and clecimonio i)
orhogrpite maphology, Sy, semamic fystoms, within dwarsa ganms for multiple parposas and Ife-
and ganre pafiarme. and rcognition of tha iInfluanoes iong kearming
mmmmhm o Damonsimts inowkedgs of 2 soriaty of chlidren's
adioieeoents Horxiure, Incheding muticulumnl
Harxhure, and how o medints E o enfanca insnaction
Il Appiication of Theorotical and Knowledge Basas of + Damonsimia an undarstanding of how Sschnokogy can
Aoading in Instruction ba usad 10 enhanca InstnasSon
= Domonstate an undarstanding o Ta reiationship « Demonsmta an understanding of how fo leadh
bebwaan reading and writing iInstruction and of how students 1o ourshvely apply stetegios for pianning,
writing and reading support sach ofhar at different drefting, revising, and editing fers bo different genros
devaiopmantal kvaks for a varigey of purposaes and audienoas.
« Domonstais nowiodgo of how 5o construct « Damonsinta an undarstanding of T purposa of
instructional plans In which assassmaent, goalks, pubication of studant writing In IRereoy aoquision

vooabukarny insruction aores grades and| Conient
# Domonstrass mowisdgs of sepdon instructonal s

simiagios 1o feach studamls how o monfior Thalr own « Damonsimts knowiadge of how o plan and

word idanSfication simisgios, comprehansion, and P i .
comprehansion sTalugke o e Stngre
= Demonsirte knowiadge of instructional appraches .

I st Pgpe-cs, oIl Ftacths TG 2008 ot 1 ot Rapmars weh ocal,

cuturl, inguistic, and cognitive difarncos

-:q#-l-:lu:lu.:—-'.-:-lﬂﬁ: ru.l;rum ::llnun:l::mm.l:.l:rr;ln“l
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Reaaing Specialls (0G00)

L

= Domorsirain knowledge of varkous instrucSonal
groupdng siralagkes 10 maotivalo and engags all
shoants [ag., fwdhia, whoka dass, smal group,
inciviciual, abiftyachisvamant] and th s
assooimed with Gach

= Domorsfain an undorstandng of how (o omato a
sale and espectisl kaming emviFonment for all
shrarts

= Damorsiain an understandng of how o ongankza
programimatic acivitios 10 enoourage mading fwg.

ook groups, read-a-thons| with an undarstanding of
difcrenoes. bobwoen caTinsic and Inrirso mat vation

Appiication of Theoredical and Knosledgs Easos of

RAazding in Diagnosts and Assossment

= Domorsirain an undersandng of tha maium and
multiple cosas of mading difioullics.

I. Readng Leadership

= Domonsinis an undersianding of how bo dovaiop and
adapt rmading programs 1o messl Hudant needs within
ha fmmewori of quidalines and mquitions at the
Clesoom, buliding, disinct, sisie, and fodoml vl

« D@mOnsimsg an mewrencas ol how 0 Boooss ooy
ressarch and diesceminal /i aoroes grada keals

» Demonsizde an understanding of how o usa sohool-
wida InfiaTvos and othar sanvices o Sudants o
Improes Instruotion

= D@mOnsimss an undersiancing of how ssancards. and
e mressmen defne oumouum, mpact tha
reaciing program, and imfuenog instruction

= Camonsinis an undersfanding of cutualy reevan
CUImCUERr apnrcachas (o impross insinicson

« Domonsiess an undersanding of how bo oritically

sohoni-wida reading programs and inibathes

in reition o reading goas and sedont neads

« Daomonsiais an understanding of how bosone as 2
resourog within tha sohool

« Daomonsinis an understanding of how bo promaota
codabormtion amang oodongues (0.0, CEssT
fsacherms, peapaicssionals, voluntears) for the Earooy
disuiopmant ol &l studans

« Domonsieie an understanding of how bo angags In,
promong, and provico profossional covolopmeant

owalLt, and modiy instruction for succasstul leaming oppartunisos

ooncapts [ g. relabliy, wldiy

= Domorsfain an undorsandng of how to oonsul and
ooilaborain with tho dassoom iaachar ouss
asscsnman reesks o ovalurlo and modify reading
instruction

= Demorsiain an undarstandng of how o

communicats ha Andngs of reading assasmant dat

= DomonsTan an of how 1
communicas and collaborals chiidron's neading

daveiopmant with familes aPeotvaly

B . S I e

off basio messuroma » Demonsizde an understanding of tha Imporanog of

schood and commanihy when promoding homa-school
COMmEctions.

= D@mOnsimse an undernsiandng of how bo promata
positive and @achva IRemcy connecdons batwean
ha hosma and tha sohool

« Daomonsinis an understanding of how bo promaota
peomdive: and cfiooiva IRQMCY DONNGCI0NS Datwaedn
e sohool and tha community

s e s e § S N B EEEE B SR S EEEEE B N B SRR =



Chap & Lazim About Your Tas
|

4. Learn About Your Test

LENT AbouT the SpeCInc test ¥ou Wil De faking

Spedal Education: Core Knowledge and Mild to Moderate Applications (0543/5543]

Test at a Glance
Tast Nama Special Education: Cose Knowledne and kild to Modarate Applications
Tast Coda 03 5543
Teme Zhours 2 hours
NHumber of Questions | %0 mubiple-choloe questions; 20 multiple-choioe questions;
3 integrated comtnucied response 3 Integrated corstuched-sesponse
aions guestions
Format Mukiple choice: 7% of o3l soore Multiple choloe: 75% of tntal scom
Integrated construcied respomsa: Integrated corstucied responss:
25% of total sooee 25% of total soone:
Dedwary Fapar dalksared Computer del vased
Apprnamats Approdimain
Conbant Categories Mumbserof  Porcentage of
Cusstions Exmmination
Il Development and Characherstics 7 1%
of Laamars
L PAanningand the Leaming Envionmant 0 1%
I Imncticn 1| ™%
M Assesmmart 7 1%
V. Foundations and Professional [ 1%
Resporabilities
WL Integrated Conshuctod-sespomsa 3 5%
Cusstions

About This Test

The Specdal Bducation: Cme Knowledge and Mild 1o Modarate Applications test & designed for exminas who
plan ta mach shadents with mild o modaerate deabilties at any grade level from presdhool hﬂz:dﬂl
Its fionus I on frve major content aneas: Dewelopment and Characteristics of Learmers, Planning a Leaming
Ermsironment, Insnaction, Aesesment, and Fousndabions and Folesloral Responsibiities.

The 30 muliple-choloe questions. sssess tha knowledge and understanding of principles and practices
related to spedal education and mild o moderate applications. The thee constnucted- reponse questions am
integated anes that e an eaminea’s knowiedge of shydents with mild to modese disahilties 25 relted
o irstnuction and assemmaent, kkarning emrvionment and dassoom managemeant, and coliaborabion.

Some of the questions on this [est may nat count ioaand your soore.

Tha Pragk™ Shedy Companiion
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Shap & Laam &bout Your Test
e

Topics Covered
& sumerary of the topics cowenad in sach category ks provided balow:

Diewadapmant snd Chamectarnistics of
Learmars {spprocimatahy 145

Hisman dervalopment and behrsor

Thaorethal sporoeches to shudent kaming and
methslion

Bersr chamiasisio and dafining factors for sach of
the magor dsahillty Sriagovios
It of disabiities on indvidals, milies, aned
soriaty s tha e pan

Imipect of nguena, cuituel, and gender
difiomnce on the idenificstion pooms
Co-ooouming condFlons

Hize farmilly ystams confrifars ot deviopmeant
o indPAcas wiith deahilfdes

Emsonmental and socketal influsnoes. on duden
dewsioomant and achlrsamoni

and tha Laaming Environmant
[approximataly 173%)
Crarctorsics of good iewmon plns
B pipimen b of affeciive ieseon plans

Lesiming oijectves thal 3m massursie and
apprpriataty chalienging

Wizore: of peosiding acce o the ousrioulum
Ornganizing tha lkeaming anvinonmant
Undersiands how bo managa shudani betorsor
Cizign and maintenanc: of & =% and fppoariis

chrmnom ervinsnment thal promicsles Sudent
aChiave e

Instruction [approaimatoly 173
Irsnuctional Sretegiesfachniques that 3
appropriate, conskdering sudents 2o and abl Bes
Irsnuctional Srategies o ansusing indvidal
ST SLECCRSS Ini ons-i0-0na, Smiall group, and
brge group setting:

VL

andfor furchional cumossT

Options for 23kt Inchnoiogy
Instructionsl strataghetechniques that suppart
transition gosk

Parantha smiegies snd interanition sielagies i
st keTers

#ssassment |approximatoly 143%)
Evidancs-hmed smmssmani thal ae et and

apporais
Dafines and wses aarkols asessmants

Intsapeets amammmant resuits
Lindarsznds and uses e seuils of ssesamants

Foundaticns ared Profes: ional
Fezporsibiltias [approsimatsly 139:)

Fadorad definfBom:

Faderal mouirsments o tha pa-aimsl, mis,
and idanification

Fadersl siaguaads of the rights of sEkehokdon
Cosmponants of 3 legaily deforsbis Indvd aibsd
educiion pagram

a3 or ieg slation

Riokes and responsiblitias of tha spectal poucstion
Baacher

Fodes and aponsibiitias of other profesioncls
whio dilres spicial education mardce

Snangths and EmiStons of variows colEboatve

appaches
Communiston sith sSkeholdon

infaradions with shudants and their amilles

Integrated Constnacted -responss
Ohuastions |approximataly 2535}

| resbruction and Aessssment

Lizaming anvimniment and cRssoom managamant
Colborbion

1z
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English to Speakers of Other Languages (0361)

Test Hama

20

Test at 3 Glance

English to Speaiers of Dthar Languagas

Tasi Coda

03s1

Tima

2 hours, with a 30-minute listoning saction

Humber of Questions

Saction 1: 2] multiple-choice quastions (stening’)
quastions

En-:u:nlﬂl]miq:lh-dm

ann'rl:lgnnf

=8 BES

18

a0
169

15%

"The istening sacson in Caegory | s composad of 350 quassons. and will ba feporiad as 2 saparsty section on tha Soom report.

About This Test

Tha English o Spaaiors of Diher Langusgas fest s deslgnad 10 measurs basio InguisSc and padagogical knowiadoa within tha
oomiaed of foaching EEOL In clamantany or saoondary schooks.
Thefast 15 120 minutes iong, Indluding teo tmed 15minda Istening sactions. This test may contain soms quastions hat do

not oount owend your SO

Raconded Poriion: Sociion |, Parts & amd B

« Tha & quastions Ini Saction |, Pars & (Ol Qemmar and Yooabolang and B (Pronunciadon)], o on an ouedhs eoonding.
= i Tha beginning of Section |, the fast ssparvisor will plry an inrocuciony sSrlamant 1o cheok e vwoluma B sum o
niotfy tha supandsor I the voluma nesds 1o ba adjusted or T them i ary ofhar probiem with the roondng.

zim:qltt-*-ha=m-=:lu

LRI LIAPRENEL | LSO, PYER L PYER I T LR B
LI, P9 T T PPRAKIR W PR N R T
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English to Speakars of Cfher Languages [D351)

» Tha recormed quastions In Seoion | am basad on » Languags and Cultura
spcach sampkos reonsdad by shudonts who ar not - Emsic concepls of pragmasios and sodolinguistics
nave Spedkans of English; wou w Do askad 10 JLs., That language vares acoonding 10 a speakars
idanify Grors In he Sudanis” specch. Thansion, Konty, purposa, and conta)
belors: taking tha test, you shouid be familar with ) O S
ha Speech Of NOMaTVe SPeakars Who 25 karming """"":d“ p—
Engish. CoTicalanca
« Each of tha recorded speach sampkas is primad in the e R ————
fisst book. As Isian 1o tha recosdl mark Ta
Mrnf“mmmmmﬁmdm Faguirad for English-lnguiage profiinoy
speach sampics o haip 100us our Estaning. + Gacond-languags Leaming
= Afier Gaoh speech sampla, tham will b 2 pausa for - Famillarty with resaare-mssd modas for
2 10 choosa and mark your answar. Ba prepard 1o Se0ond-l2ngage @Iming and acqueEian
arswar within the tima provided, Tha Speech samples {e3, togriivae, Danavionst, consTuciivist]
in Part A will ba plryed o Ims oniy. The speech - Sweoond-languags acouisition, Arst-Bnguags
sampias in Fart B will ba piayed byvica. qﬁ;:ﬂhm“ﬂip:;gq
w Toan QUEEIons ol gramimar and vooabolany v o seoond-angueoa uctinns
rnmﬂ-n:lm;::-:-lEnﬂtmuj]m s, L1 Imararanca, 3ocat, oo swic hing)
speakar. Tha moarpis, ueations, and sudgoasid - ‘Bizgos of soeoond-Bnguaga soquisiion .., slant
ArEwas are printed Inithe 1es book. paricd, Inlarianguacga, morphama aoquisition orar)
« Tha Farmat for tha nexd 140 quesSons i similar The - Typa= ol studon? mofvadones [intrinso and
q.ﬂ-::limmpmm-:hmpli 'I:I'I'-:!l.rl:l:;l'i'rl:lt-h'l-‘h:rl:m
- Lanpage modaiing, conprehansbé inpu, and
Topics Covered || e g ags s
Reprasantat ve dasoriptions of fopios. ocoverad 0 aach _ Rolafinships bawaean Englsh phonormos. and
Ciogory an providad bolow. graphamas. 23 wall 28 the dfaoncas batwsean
Fourdations of Linguss Languogs Learning mumﬂdﬁ::t:nhgwnm
L_” - .I.:ﬂ dem e mnge of genms and rhatoncal patiems used In
- Phonatic fransorphion and lorminology, =ress and mer“mnmlmnu_ Haracy
infionation patterms, and the affects of phonatc ) m:m =
amdronment on pronunciasion - Gtagas of Englsh Bemcy development and tha
- Ty of mophamas (2.9, slamfroot and affi, MmEecetance of oral anquaga sk o Bsmcy
how woes 2 momphoicgically reated 50 Gach i S I
othar
_ Engish syrtm g, how woms ars comisined o devalnpmant of Englsh Horaoy

pheses ond sertences and trerefommations such
a5 quasiion formation), tha pars of spacoh and T
tommcs ol English varbs

- Basmlo featurcs of samantios and Gow com binaSons
of wonds comvey maaning [ag. plrasas,
Seiftenoas, and kkoms

- Famiarsy wih difarencas among enguacas in
fanma of thedr phonmingy, morphokogy, SyTiax, and
Semandos

-z‘m’“ l-t.-*'—-:mnh;:l:lu (S Ty AR LR Rt O “—LH:IITI;
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Englizh o Speakors of Ciher Languages (D321}

IL Flanning. Impksmanticg. and Managing instnaction = Mxorials

= Instructional Theory - Lnﬂq.uﬂgnﬂglrg.:rﬁ:unﬂrg
- Chamcorsios, thaosaical loundations, and nstructional maen s suppar Inchvicuad
appropriato usa of methods. and approachas in studants’ laarming styles and naads
scoond-nguana leaming [ag., tha diect mathod, - SeRciing CUURly REDonses, A0e- 3pprnn I,
- “erious Instruntional dellwery Modas fag.. push in, e
pull out, shaitared Instruction) - Fasoroes [ g, awdkovisnl aids, mal, compudor

. o sofwars) thed support EEL and oomiant instruction
-mﬂmlmmmnw + Managing the Classmom and Eudants
- Language Instruction should ba age appropriato fachors (2.3., age, imikad formal sohacling.
- Colaboration with ganoml aducation and contont exucasionl intaruptions)
AT feachiem - Clasroom managamart and the kaming
~ Narious mathods for promoting shudants’ :-mumma:;-mb—m o

uisition of productive and reoeptive anguage ~ Lising oomacion and comsiructive faadback

ﬂlnmﬂnmm Thalr Implcartions for stdant lasming and
B maup:mmmgmmm-mn - Providing studanfs with a language-, fad-, and
_ for e prini-rich améronmant o2 an approprida kel
Srategas for supparting arguage S — h”Elm”
_er:‘ﬂil'ﬂ-l]ﬁﬁl‘ﬂ'ﬂrqlﬂhl;h'-m e, usng : ring E-'-_-.I
it cogritve and mataoogr ke strategias sif-adiing)
- Techniquas thal haip stucdents actvate prior
kmowigdoa and suppor approprials ansior o

Eenguaga and Foraoy skills fom L1 fols

- Aoitvitics ond EEsigrmants 1hat provide sasdonts
with authantic Enquogs uss and meaningiul
imaraction in English

- Bas? praoticas for lmaohing English Bemcy 1o both
lpmts and nonlterain English-Bnguaga lkkamarn.

RO ErAE M i reer = LT RN LI AFFIHEL | LSO, PR L YRR LN
-aﬂl-.-*'--:mn-;_l:.ﬂ COLIM, P o T m--l':lll:lm.-'l
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Appendix B
Assessment Instruments

SLO Assessment Rubrics: pp. 24- 26

CCETs Assessment Rubric: p. 27
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General Education S5tudent Learning Outcome 1

Common Assessment Rubric

Student Key Words/ Sconng Criteria Level E Sooving Criteria Leved D Scoring Criteria Level © Scorng Criteria Level B Scoring Criteria Level &
:;L:rur::.i KV PRS2 | pre-skill Emerging Basic Proficient Exemplary
1. Discover a. Establish | Does not contain one Contains a general, Contains one thesis Contains a clear, Thesis is presented in
explore, & and support | clear supportable vague, or implied with support in supportable thesis an innowvative way
analyze ideas | a dear thesis as assigned. thesis or multiple paragraphs that show | with an organization with attention to
taking into thesis Thesis is off topic. theses. organization structure throughout audience and purpose.
account throughout the writing
diverse
sources and
viewpoints; b. Use Does not contain Use of rhetorical Rhetorical conventions | Rhetorical conventions | Rhetorical conventions
presents the | appropriate | appropriate rhetorical | conventions are are evident, though are evident and are precise, accurate,
results in rhetorical conventions incomplete andfor they may uneven in applied throughout displaying energetic
writing with | conventions grossly inaccurate application the writing style and diction
attention to
appropriate
EEnres,
audience [ Does not synthesize Sowrce documentation | Sowrces and Sources and Structure is carefully
expectations, | Synthesize diverse sources and is incomplete or viewpoints are mostly | viewpoints are detailed and logically
and diverse viewpoints inaccurate evident; they mosthy smoothly integrated planned. Sentences
rhetorical sources and contribute to unified into the writing are varied. Specific
concepts. viewpoints and coherent support | providing clear and evidence is conclusive
coherent support
d. Show Does not show Style is repetitive , Editing may be Wiriting shows strong Writing shows careful
evidence of | evidence of editing syntax is confusing, superficial, but it is evidence of editing evidence of editing
editing and | and revision inappropriate diction, | evident. A few with few grammatical | with few to no
revision excessive mechanical mechanical errors may | and mechanical errors | mechanical or
with errors impede exist grammatical errors
attention to comprehension
mechanical

EITOrs
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General Education 5tudent Learning Qutcome 2

Student Key wor\dsf Scoring Criteria Level E Scoring Criteria Level D Scoring Criteria Level C Scoring Criteria Level B Scoring Criteria Level A
Leaming Key Phrases
Outcome Pre-skill Emerging Basic Proficient Exemplary
a. Central Central message is not Central message is Central message is stated, | Central message is dlear, | Central message is
2. Message explicithy stated, can basically understandable, | consistent with strongly supported compelling, precisely
Demenstrate | (clear topic) passibly be deduced bart is mot often supporting material stated and memorable
both a) supported and is not
proficiency in CERTEE
oral b. Organizational pattern is | Organizational patternis | Organizational pattern is | Organizational pattem is | Organization is skillful,
discourse in a | Organization | nNot observable within the | intermittently observable | consistently observable observable, fosters makes the content of the
variety of presentation within the presentation understanding of presentation cohesive
formats and presentation content
b) the ability | c. Insufficient supporting Supporting materials Supporting materials ‘Supporting information & variety of supporting
to critically Supporting materials serve to partially reference make appropriate provides strong evidence | information provides
evaluate oral | material minimally support the information, partially reference to information | for analysis and supports | content fior analysis and
presentations presentation supporting the and generally support the | the credibility of the establishes authority and
according to presentation presentation or the speaker credibility of speaker
ectablished credibility of the speaker
criteria
d. language | Language choices are Language choices are Language choices are Language choices are Language is compelling, is
unclear and minimally commenplace or cliché often interesting, support | thoughtful, interesting, appropriate to audience,
support the presentation. | and only partially support | the presentation. and make the and enhances the
Language choice is not the presentation. Language choice is presentation effective. presentation.
appropriate to audience Language choice is appropriate to audience Language choice is
appropriate to audience appropriate to audience
e Delivery Delivery techniques Delivery technigues make | Delivery techniques make | Delivery techniques Delivery technigues make
detract from the the presentation the presentation strongly support the the presentation
presentation and the understandable; the interasting and tha presentation and the compelling and make the
speaker appears speaker appears tentative | speaker appears speaker appears speaker appear polished
uncomfortable. moderately comfortable | comfortable and confident.
f. Ability to Provides somea Provides limited Describes the speaker's Evaluates effectiveness of | Critically analyzes
critically information about the information about the central message, speaker’s central speaker's use of central
analyze speaker’s central speaker's central organization, language message, organization, message, organization,
public message but reveals mess3ge, organization, and delivery, and language and delivery, language and delivery,
discourse limited understanding of | language and delivery, supporting material. and supporting material and supporting material
key elements of effective | and supporting material to increase listener's to deliver a compelling
public discourse understanding message

Rubric developed using Assodation of American Colleges and Universities “0ral Communication VALUE Rubric”
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General Education Student Learning Outcome 3

Student Key Words/ Scoring Criteria Level E Scoring Criteria Level D Scoring Criteria Level © Scoring Criteria Level B Scoring Criteria Level A
Leaming Key Phrases
Outcome Pre-skill Emerging Basic Proficent Exemplary
3. S5olve a. Attempts to explain Provides somewhat Provides predominantly | Provides accurate Provides accurate
problems and | Interpretation- | information presented in | accurate explanations of | accurate explanations of | explanations of explanations of
be able to explain mathematical forms, but | information presented in | information presented in | information presented in | information presented in
make information draws incomect mathematical forms, but | mathematical forms mathamatical forms. mathematical forms.
inferences by presented in conclusions about what | occasionally makes Makes appropriate Makes highly
- mathematical the information means minor errors related to inferences based on that | appropriate and well-
appllﬁtl_ﬂh of forms computations or units information supportad inferences
appropriate basad on that
mathematical information
models b. Calculation calculations are calculations attempted calculations attempted | calculations are calculations are
attemptad but are both | are either unsuccessful are predominantly essentially all correct comprehensive to solve
unsuccessful and are not | or represent only a correct and sufficiently and are comprehensive | the problem and are full
comprehensive portion of the comprehensive to solve | enough to solve the correct. They are
calculations required to | the problem problem. presented elegantly.
solve the problem
¢. Application/ | Uses the quantitative Uses the quantitative Uses the quantitative Uses the quantitative Uses the quantitative
Analysis- analysis of data as the analysis of data as the analysis of data as the analysis of data as the analysis of data as the
make judgments lbasis for tentative, basic | basis for basic basis for workmanlike basis for competent basis for deep and
and draw judgments, although is judgments, drawing judgments, drawing judgments, drawing thoughtful judgments,
conclusions hesitant or uncertain somewhat plausible plausible conclusions reasonable and drawing insightful,
based on about drawing conclusions from this from this work appropriately qualified carefully qualified
analysis of data, conclusions from this work conclusions from this conclusions from this
recognizing limits | work work work
of the analysis
d. Attempts to describe Generally describes Explicithy describes Explicitly describes Explicitly describes
Assumptions- assumptions assumptions assumptions assumptions and assumptions and
Make and provides compelling provides compelling
evaluate rationale fior why rationale for why each
important assumptions are assumption is
assumptions in appropriate appropriate. Shows cear
estimation, understanding that
modeling, ;m:l confidence in final
data analysis conclusions is imited by

the accuracy of the
assumptions

Informed by Association of American Colleges and Universities Quantitative Literacy VALUE Rubric
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Appendix C - Detailed scoring description at each CCET-aligned Learning Objective

CCET-aligned Unacceptable Underdeveloped Developing Exemplary
Indicator Professional
Enowledze of Level of Content is Basic understanding of Artivities and Level of content is
Student Learning | inappropriate for most developmental assignments often differentiated
students. Minimal characteristics. Some address the needs of | consistently to address a
knowledge of student activities and assignments | individual learners as range of abilities.
development evidenced. | demonstrate understanding | well as whole group. Artivities and
of appropriate student assiFnments incorporate
development. all cognitive levels
Learning Allows off-task behavior. | Creates an environment in Creates an Creates an environment
Environment Students demonstrate | which students are involved environment in where students are fully
negative behaviors and on task Students are which students engaged and on task; in
towards peers. Diverse | able to work cooperatively consistently are which diverse opinions
opinions relating to to accomplish instructional | inwolved and on task. | are not only encouraged,
learning taking place are ohjectives. Diverse opinions are | but nurtured. Students
not welcomed. respected. Students accept and encourage
feel safe taking risks one another to take
to accomplish ownership in
instructional accomplishing
objectives. instructional objectives.
Lesson Lessons lack creativity. Some effort is evident to Student engagement | Lessons demonstratea
Implementation | Minimal effort evident to | connect curriculum content | is reflected bothin strong connection
connect curriculum to the learning community. the classroom betweean students’
content to the learning Lessons reflect some environment and in interests and life
community. creativity at a basic level student work experiences. Sudents
Through creative are inspired to pursus
activities, lessons interests through
reflect the interests creative lessons that
of the students. incorporate higher level
thinking skills.
Instructional Depends on one or two Limited awareness of The cwrriculum is | Lesson plans indicate the
Activities teaching strategies that learning styles. Bezins to adapted to diverse use of multiple teaching
do not meet all learning |  address the basic diverss learners with unique | stratesies that address
styles, No development needs of students. Few neads and talents. multiple learning styles
of metacognitive metacognitive strategies. | Lesson plans reflecta and facilitate
strategies. variety of strategies, development of
some of which metacognitive strategies
facilitate for problem solving and
metacognitive evaluate reasoning,
strategy use.
Teacher/Student | Views students only as Some efforts are mades to Attempts to Develops a multi-faceted
Relationship part of the whole view individual students understand each picture of each student
cdlassroom. Limited effort holistically. Teacher- individual student. through a variety of
is made to view the student interaction builds a | Builds a foundation assessments and
individual student foundation of respects and of respect and personalized learning
holistically. Limited rapport. rapport not onky ENgagements.
effort is made to build a through interactions | Establishment of mutual
foundation of respect but also through respect and rappaort are
and rapport. quality teaching evident.

strategies.




