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Course Description arxi Rationale 

'lhis course fcx::uses on the knowledge arxi principles basic to differential 
social "WOrk practice with in:lividuals, families, arxi small grcAJpS across a 
ran;Je of practice settin;Js. E1't1;ilasis is on developrent of c:x::I'I'IJetence in 
enabling effective problem-solving in diverse social contexts arrl facilitating 
the helping process fran beginning to errl incll.lding establishment of the 
treat:n¥:mt relationship, problem-exploration arrl definition, assessnent arrl 
goal-setting, treat:n¥:mt planning arrl intervention, arxi tennination arxi 
evaluation. 

'!he Social Work Practice II: Interpersonal course b.rilds upon the practice 
theories arxi principles addressed in Social Work Practice I, the knowledge 
bases explored in the Human Behavior arrl the Social Enviromnent courses, the 
content examined in the initial Social Policy course, arxi the values, 
experiential knowledge arxi interactional skills develcped in Practia.nn I. Far 
those students p.n:-su.inJ the interpersonal/clinical track of the MSW curricultnn, 
Social Work Practice II: Interpersonal constitutes the first in a sequence of 
direct social "WOrk practice courses. Far students following the planning arrl 
manage.nelt track, S532 represents the final required direct practice course. 

'!he general p.1rp05e of this course is to provide the MSW student with 
owartrmities to further develop the knowledge, skill, arrl j\Xlgnent necessary 
for ~tent social "WOrk practice with in:lividuals, families, arxi small 
groups. In::reasingly, social "WOrkers in various settin;Js practice with client 
systems of different size arrl cx:np:sition. Often the carplex dlaracteristics 
of the client system, the ecx>logical situation, arrl the presenting problems 
require that the social 'WOrker assess arrl intervene in several arenas. 
Multiple perspectives are frequently necessa:ry far adequate urrlerstarxli.n;J, 
assessment, arrl intervention. 'lherefore, far the pn:pose:s of this course, 
system size is viewed as a nulti -faceted concept whidl can be utilized as a 
perspective for assessment as -well as a context arrl awroach for intervention. 

In a course which seeks to examine the nature of social work practice with 
different size systems, it is difficult for the student to avoid becx:mirYJ 
confused by the multitude of theories arrl the relevance of those theories to 
systems of different size . . However, it is p:>SSible to conceive of professional 
social work practice as a practice which a) follows a predictable process, b) 
is based upon certain htnnanistic values arrl guided by the ethics of the social 
work profession, c) is sur-POrted by theoretical conceptualizations arrl 
validated by errpirical research, arrl d) incorporates roth direct arrl indirect 
means of intervention. 
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COUrse Objectives 

It is anticipated that t:hrcAigh regular att.errlance, participation in class 
activities, arxi CCITpletion of relevant reacti.rqs arxi assigrmv:mts, the student 
should be able to: 

lo ~te an ume.rstarrli.rg of both cx:mron arxi unique concepts, 
principles, arxi processes relevant for social work practice with 
irrli viduals, families, arxi small groups; 

2o Dem::>nstrate awareness of the values arxi ethics of the profession, a 
sensitivity to the value arxi ethical issue inherent in social work 
practice, arxi a capacity to incorporate value arxi ethical 
considerations for all [.Oases of social work practice with 
irrli viduals, families, arxi small groups; 

3 o Dem::>nstrate a recognition of the socioeconanic arxi :political context 
within which clients function arxi denonstrate an 'lll'rle.rst.arrl.in;J of the 
implications for social work practice of working' with different client 
populations in tenns of age, ethnic, gerrler, socioeconanic, and 
cultural characteristics; 

4 o Dem::>nstrate an 'lll'rle.rst.arrl.in;J of arxi an ability to integrate knc:Mledge 
of htnnan behavior arxi developrent for one's social work practice with 
irrli viduals, families, arxi small groups; 

5o Dem::>nstrate an ability to locate, assess, arxi utilize professional 
literature for social work practice with irrlividuals, families, arxi 
small groups; 

Go Dem::>nstrate an ability to prepare arxi deliver professional 
cxmmmications related to the practice of social work with 
irrli viduals, families, arxi small groups; 

7 0 Dem::>nstrate an ability to analyze case material arxi to develop 
mu.ltidinensional assessments which incorporate for social work 
practice knc:Mledge fran varia.JS areas of the curriculum; 

So Derronstrate an ability to prepare theoretically defensible 
intervention plans by which client/worker goals might be achieved -
this includes the ability to differentially select rrethodological 
awroaches arxi intervention strategies accorcti..n;J to the unique 
characteristics of each client system, problem, arxi ecological 
situation; 

9 0 Demonstrate the accurate self-awareness critical for the professional 
use of oneSelf in social work practice with client systems of 
different size; 
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10. Delt¥Jnstrate an ability to identify arrl prqx:se strategies of 
evaluation relevant for practice with in::tividuals, families, arrl small 
groops -this includes both an ability to objectively evaluate one's 
CMn social -work performance as well as an ability to aid clients in 
the evaluation of their a.m progress toward goals attainment. 

ca.rrse nesi911 am Procedures 

A major ertP'lasis of this c::nrrse is on broacieni.rq student CCI'I'petence in helpirx.J 
clients in differirx.J system contexts. Hq>efully, students will be.c:x:rte 
progressively IrOre knc:Mlerlgeable alJa.rt. the CCilpC>nents of effective in::tividual, 
family, am group treabte'rt arrl skillful at assistirx.J clients in these 
contexts. 

A didactic-experiential instructional fonnat will be used to advance the c::nrrse 
objectives. Class sessions will encx::xrpass arrl canbine the followirx.J: 1) 
lectures, 2) discussion of readir"Y;Js arrl practice experiences, 3) case 
presentations, 4) tapes and films of select social treabnent practices, 5) 
structured role-plays arrl simulations, 6) videotapirx.J of practice interactions, 
7) observation am feedback, arrl 8) written exercises arrl assignments. 

students are expected to participate in activities arrl discussions fully. When 
possible practice simulations will be i.nplelOOI'lt:Erl to afford sare ~rb.mities 
for skill-l::uildi.rxJ. '!he rn.nnber arrl kirxi of practice activities will, in part, 
be influenced by time constraints as well as developrents in the class 
process. Simulations con:iucted in previoos classes have included practice in 
use of role-playirx.J for treabte'rt FAJriXlSe5, application of systematic groo:p 
problem-solvirxJ, practice in task-centered interviewirx.J, am so forth. 
Practice role plays will require that students be able to m::we flexibly into 
roles of client, practitioner, arrl ol:server. While involvement in experiential 
activities requires a IOOasUre of risk-t.aki.rg, generally learnin:] fran IrOSt 
educational errleavors is, in part, a function of the level of one's involvem:mt 
in the prcx::ess. Followirx.J simulations students may be asked to catplete brief 
evaluation fonns that call for sane analysis of the experiential activity. 

In acx::ordance with course objectives arrl to assure a camron frame of reference 
for IOO.ani.ngful discussion, students will be expected to catplete required 
reacti.rxJs related to designated tq>ic areas. In view of the extensive body of 
literature related to social -work treabnent arrl the limits of time, readir"Y;Js 
can at best only be selective. Designatirx.J certain reacti.rxJs as required is in 
no way interrled to restrict the scope of literature that students p.rrsue. In 
fact, you are stro~ly encouraged to ext:errl your readi.rxJ in areas of special 
interest. A supplementary bibliograi_:hy will be provided for this puqx:>se. 

It is expected that each student who enrolls in the 8532 course has a good 
urrlerstancling of the sul:stantive areas addressed in the courses of the first 
semester. Any student who does not believe her /himself to be adequately 
prepared in any or all of the subject areas identified below should contact the 
instructor for an additional rea~ list: 1) htnnan growth am life-cycle 
developnent, 2) dynamics and significance of the 'WOrker-client relationship, 3) 
theories of human behavior, 4) patterns and consequences of various 
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manifestations of QH?ression an:i their inplications for practice, 5) processes 
associated with begi.nnin;J, exploration, problem-definition, assessment, 
goal-settirg, intervention, evaluation, an:i tennination {i1ases of social \rw'Ork 
practice, an:i 6) ethics of _the social \rw'Ork profession. 

Given the inp:>rtance of written cxmmmication in professional practice, it is 
especially awropriate that starx:1ards for written \rw'Ork be at a professional 
level. Accordingly, all written work should be sul:mitted in good editorial 
con:tition with respect to clarity, granunar, spellirg, pmctuation, an:i form. 
Grades will be lowered for \tJOrk sul:mitted in poor editorial con:tition. 
Additionally, written \tJOrk should be tm:ned in on the designated due date at 
the latest. Incx:irpletes can be given only urrler CC~l'pellirg c.ira..nnstanc:e 
(e.g., family crisis, serious illness or aa:::ident, etc.) an:i must conform to 
University guidelines whidl require that 3/4 of the required course \tJOrk be 
CXIIIpleted an:i at a passirg level at the time of the request. Requests for 
inc::x:lrpletes should be sul:mitted to the instnlctor in writirg at the earliest 
possible date. 

It is expected that written assigrunents will be sul:mitted on time. Grades will 
be lowered one-half grade level for assigrunents sul:mitted late and one whole 
letter if IrDre than 5 days late without special arran;Jetrents. 

It is especially i.np:>rtant that students atterxi regularly if they are to derive 
full learnirg benefits fran the class. out of courtesy to classmates an:i the 
instnlctor, students are encouraged to be at class on time. Late arrivals can 
be disruptive to the class process. 

Major Reguiretrents an:i Assiqrnnents 

1. Mid-term examination (30%) 
'Ihe mid-term examination will assess student learning fran the 
readirgs, lectures, videotapes, class harrlouts, an:i experiential 
activities. It will consist of objective, short-answer, an::i 
essay-type questions. 

2. Final examination (30%) 
'!he final examination will resemble the mid-term exam in the type of 
questions presented an::i will focus on contentjma.terial covered 
beyon:i the mid-term. It will take into acx:xJUilt the readin~s, 
lectures, videotapes, harrl~, an:i experiential activities an:i 
will consist of objective, short-answer, an:i essay-type questions. 

3. Experimential Group (30%) 
Beginnirg the 5th or 6th week of class a small group experiential 
process will be initiated to provide opportunity for develq::ment of 
skills as leaders/members of groups arrl acquire familiarity with and 
beginnirg level c:x::atpetence in the application of structured group 
forlllCits arrl processes. students will be fanned into small groups 
arrl asked to rotate in leader and member roles throughout the 
duration of the group. 'Ihe process will be organized arourrl 
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specific group exercises designed to further kn<:Mledge ani skill in 
the inplerrent:ation of cognitive-behavioral group nethods. students 
will Clalplete written evaluation fonns ani exercises related to 
given group tasks. A final written evaluation ani analysis of the 
group will be sul:mitted at the en:l of the experience. It should 
range fran 4-5 pages (dooble-space::i, typewritten) in lergth ani 
fqllCM an outline provided in class prior to begi.nnirg the group. 

~ 

4. Class a~ ani participation (20%) 
OVerall evaluation of class participation will take into accotmt the 
marmer ani extent to 'Which the student: 1) atterrls regularly ani 
on-tilre, 2) shares am experiences, viewpoints, ani reactions, 
3) raises relevant questions ani issues, 4) participates in analysis 
of practices urrler discussion, 5) gives ani uses feedback 
cx:mstructively, 6) CCI'l'pletes written exercises, ani 7) evaluates am 
perfonnance in an objective ani discriminating way. While the 
Instructor assigns the final grade for participation, at the en:l of 
the course students will sul::mit a self-evaluation fo:rm pertaining to 
their participation. Relative to participation, there are three 
broad, free-stan::ling criteria that bear on one's grade. 'Ihese 
include a) a~, b) ani c) overall level of professionalism 
shown. At a minimum, an "A" grade for participation requires that 
the student contril:::ute to the class in an active ani professional 
marmer ani miss no trore than one class session. A "B" or lower 
grade for participation may be given to students missing trore than 
one class session without c::c:npelling reason ani prior arrangemmts 
with the instructor. certainly, however, factors beyo:rrl a~ 
may figure into a lCM participation grade. 

Evaluation ani Gradirg 

students may expect to be graded in accord with the follCMing scale: 

A+ 96 - 100 
A 94 - 95 
A- 91 - 93 
B+ 87- 90 
B 84 - 86 
B- 81- 83 
C+ 77 - 79 
c 74 - 76 
c- 70 - 73 
D 60 - 69 
F 59 - BelCM 

'!he contril::ution of each major assigrnnent to the overall grade is as follCMS: 

30% Mid-te:rm examination 
30% Final Examination 
30% Group evaluation/analysis 
10% Class attendance/participation 
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Required texts 

I!pstein, L. (1992). Brief treat:Irent arrl a new lCXlk at the task-centered 
approach. New York: Macmillan Publi.shinJ Co. 

Rose, s. (19~9). Working with adults in grams. san Francisco: Jossey-Bass. 

Reader on family therapy (Available at Laser Grafirlcs in castleton) 

Recorrnnerrled text 
Vinogradov, S. & Yalam, I. (1989). Group psychotherapy. 
Wash.ingt.on, D. c.: American Psychiatric Press, Inc. 

Session #1 
January 12 

Session #2 
January 19 

Session #3 
January 26 

Session #4 
February 2 

Session #5 
February 9 

Session #6 
February 16 

Session #7 
February 23 

Course Schedule and Assigrnnents* 

orientation to the course 
Cl1aracteristics of brief treatment 
Task-centered rro::iel 

Individual assessment 
Contractin;J arrl goal-settin;J 

Assigrnnents 
Epstein, pp. 5-34, 39-77, 113-150 

Treatment plannin:J/ i.nplem:mtation 
Intervention methods 

Intervention methods 

Assignments 
Epstein, pp. 223-264 

Tennination arrl evaluation 
orientation to experiential process 

Assignments 
Epstein, pp. 265-320 

Mid-tenn examination 

orientation to group work 
Key leadership tasks 

Assignments 
Rose, pp. 1-22 
Yalam, pp. 1-29 

*Please note: Some changes in the course schedule may be necessary along the 
way to accommodate unanticipated developments in the class process. 



Session #8 
March 2 

Session #9 
March 9 

Session #10 
March 16 

Session #11 
March 23 

Session #12 
March 30 

Session #13 
April 6 

Session #14 
April 13 

Session #16 
April 27 
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Group formation arrl initial sessions 

Assigrnnents 
Rose, pp. 45-149 
Yalam, pp. 30-42, 43-56 

Group process arrl structure 
Intervention Irethcx:lsfteclmiques 

Assigrnnents 
Rose, pp. 23-44, 150-226 

Spr~ Recess - No Class 

Group problem-solv~ 
Tennination arrl evaluation 

Assiqrnnents 
Rose, pp. 243-308 
Yalam, pp. 133-160 

Family-centered practice 
Urrlerst.arrlin:J family systems 

Assiqrnnents 
Reader references: 1) 'lhe cx:mtext of family-centered 
practice (Hartman) , 2) 'lhe Ireta-fram:!Warks perspective 
(Bruenlin/Schwartz/Karrer) 

Family assessment/contract~ 

Assiqrnnents 
Reader references: 1) Diagranmatic assessment of family 
relationships (Hartman), 2) Assess~ family functio~ 
(Hepworth/Iarsen) 

Brief therapy with families 

Assiqrnnents 
Reader references: 1) Problem-centered systems therapy of 
the family (:Epstein/Bishop) , 2) structural family therapy 
(Nichols/SChwartz) 

Examination 


