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IUPUI 
Academic Policies and Procedures Committee 

Minutes 
Friday April 1, 2005 

 
Minutes 

• The minutes from the 3/4/05 meeting were distributed prior to the meeting.  
There were no corrections 

 
Announcements from the Chair 

• Admissions update 
 
 Undergraduate Admissions Mike Donahue 

o For fall we remain up 5% in freshman applications (that is a change 
from + 7%) but our percentage of admits remains at 8% 
higher than same time last year. African American applications are 
remain up 32% and admissions are up 49%%. Other minority 
groups are either up slightly or even.    

o For fall transfer applications slipped in numbers and we are now up 
7% and offers of admissions are now up 21%.  

o For summer we have received 355 freshman applications. (370 
[final counts] were received for both sessions last year).  We have 
admitted 195 (final counts last year totaled 252).  

o For summer we have received 628 transfer applications (1043 [final 
counts] were received for both sessions last year.  We have 
admitted 439 (final counts last year totaled 884). 

o University Reporting and Research recently produced a report of 
the number of students admitted who have completed Core 40.  
Mike noted there are a number of errors in the data for all 
campuses and URR is reviewing the report to make the corrections 

 International Admissions Update Sara Allaei 

o Undergraduate applications are up 22%. This represents some 
leveling off from application rates up 35% and higher. One factor is 
that the priority application deadline was moved up from March 15 
to March 1 this year. Offers of admission are up 179%.  

o Graduate applications are up 8% over last year. Offers of 
admission processed are up 130%. Throughout the month of March 
we have been seeing a modest increase in the application rate.  

o Note that OIA reports include both foreign applicants and US 
residents with foreign educational backgrounds. At census we 
prepare a more detailed analysis of the applicant pool. 
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• Financial Aid Update Kathy Purvis 
 2005 Summer Processing 
 
 As of March 31, 2005 we have had 650 applications for financial aid for 
 summer.  Of those applications, only 78 have met the criteria to have 
 financial aid processed.  After a review of those not eligible, we discovered 
 the majority of these students are not appearing on our reports for 
 processing because they are not enrolled half time, which is necessary to 
 receive financial aid.  We are reviewing all of the students who don’t 
 qualify so that we can send them a special letter explaining that we cannot 
 process their request for aid until they are enrolled in sufficient hours. 
 
 All current students had received an email sent by the Registrar’s office 
 with information regarding enrollment, financial aid and billing (bursar) and 
 were pointed to the following website http://registrar.iupui.edu/.  Copies of 
 the Websites were distributed to those at the meeting. 
 
 There is a priority application deadline for summer of April 4.  Students 
 can continue to apply through the summer.  Students must file the 2004-
 2005 Free Application for Federal Student Aid (FAFSA) and the last date 
 they can file the FAFSA is June 30.  If a student misses this deadline the 
 financial aid office cannot process federal student aid – no option.    
 
 2005-2006 Academic Year Processing 
 
 On March 17 we packaged 1196 incoming freshmen students.  On March 
 31st we packaged an additional 256 incoming freshmen students (these 
 are new to IUPUI).  Compared to last year, we did not package freshmen 
 until the end of April, 2004.   Historically, IUPUI has always tried to have 
 award letters to our incoming freshmen by the 15th of April.  We exceeded 
 last year’s timeline by 6 weeks and were 4 weeks ahead of our standard 
 April 15th date for notifying incoming students of their financial aid package 
 at IUPUI.    

 
• Scholarship Revocations Beth Barnette 
 

o We had to revoke a total of 204 scholarships for this semester. 
Comparing this to last year same time we only revoked 86 
scholarships.  This represents an increase of 58% in the number of 
revokes.  The majority of these students (roughly 60%) failed to 
maintain the necessary GPA to retain their scholarship. 
 Approximately 10% failed to meet the enrollment requirement and 
30% either transferred or failed to return for unknown reasons.  At 
least half of this population is first generation.   
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 This looks like a clear indication that we are not doing enough to 
 retain our first generation students.   
 
 There were a total of 1470 scholars (not counting departmental 
 awards) this year which means we revoked 14% of our scholar 
 population this semester 
 

• Summer and Fall Registration update Mary Beth Myers 
o Enrollments for both summer sessions and for Fall are below the 

same point last year see pages 37-39 below 
o Members attributed the larger drop for Summer II to the change in 

billing as students who register through the priority period for either 
summer session will be billed 4/12 and payment will be due 4/29.  
Delaying registration will delay payment 

o Herron may have scheduled fewer classes this summer in 
anticipation of the move to the main campus 

o Fall reports with comparable totals for credits taught by individual 
schools will be available April 11 

o Lists of students who have not yet registered for the Fall term will 
be provided to the schools the week of 4 April.  Members agreed 
they would begin contacting students immediately to encourage 
Fall (and Summer) registration 

o Four orientation sessions will be held this month for students 
starting this summer and orientation for Fall beginners starts June 
6th 

 
• University Fall-to-Spring Retention Report  

o See Memo from Victor Borden on page 8 below 
o IUPUI had a drop in retention from Fall-to-Spring this year.  What 

steps are the schools taking to encourage Fall Registration? 
§ There were no specific steps mentioned at the meeting for 

continuing students beyond contacting those not yet 
registered (see above), but two schools described their 
contacts with new students: 

• Liberal Arts calls students who have been admitted 
but not yet signed up for Orientation.  The school 
believes this is especially effective with transfer 
students and creates the bridge to the school should 
students have questions 

• SCS contacts admitted students who have not yet 
registered through both e-mail and postcards  

§ This will be discussed again at the Enrollment Management 
Council later this month and members were encouraged to 
share any steps they are taking with current students with 
APPC prior to that meeting.  Given the Fall enrollments, we 
can’t wait 
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Academic Affairs Committee Report Betty Jones, Chair 
 
§ General Education at IU UFC proposal  

o See page 9 below 
o See Dean Plater’s comments on page 24 below and alternate draft 

on page 25 below 
o Betty walked members through the revised draft proposal noting 

that it still was much more prescriptive as to actual courses than 
IUPUI’s Principles of Undergraduate Learning  

o Members noted problems with how AP courses would be treated 
and raised questions about the use of courses with C- grades 

o The group was discouraged over what they saw as a significant 
step back in terms of listing specific courses for a general education 
curriculum and questioned whether even if adopted, the different 
campuses and programs could agree on as large a specific set of 
requirements as the document suggests 

o The language in the note following 3f about whether Purdue 
degrees must adhere to these requirements was ambiguous.  Other 
sections were seen as either conflicting or vague 

o It appears that the document is trying to accomplish two things at 
once: create a more specific set of general education requirements 
and improve the transferability of courses among the IU campuses. 

o We must take the perceived and real problems of course 
transferability seriously, especially with pressure from external 
groups such as the legislature where such issues frequently are 
cited.  As a result, there are concerns within the university about 
the possibility of a state mandate on course transferability if the 
university doesn’t take action. 

o If general education and transferability are, in fact, separate issues, 
mightn’t it be more appropriate to address them separately—and 
directly rather than attempt to finesse the latter under the umbrella 
of the former? 

o The proposal also prompted some members to remember IUPUI’s 
earlier discussion of a virtual core curriculum.  Some members 
suggested reviewing that model and perhaps coming up with a 
number of courses that nearly all of our students take anyway and 
offer those as a show of our willingness to cooperate.  Donna 
Boland will send that document to Betty 

o The initiative is further muddied by how Mission Differentiation 
plays out 

o Members agreed that the university is not ready to move forward on 
this in its current state and recommended that at the April 5 
meeting of the Indianapolis Faculty Council a motion for delaying 
consideration by UFC until the 2005-06 academic year be made.  
This would allow time for additional review and negotiation over the 
summer. 
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o Members were asked to send Betty any additional comments 
Items for Review, Discussion, or Action 

• New SAT Writing Examination Howard Mzumara 
o See page 31 below 

• Howard presented an assessment of the validity and 
usefulness of the new writing examination.  His 
recommendation is that it needs additional research and 
replication before used widely at the university.  He will bring 
the results of such additional study to a future meeting of the 
APPC 

• Certificates for Review from IUPUC 
o The certificates for Substance Abuse and Case Management were 

presented as stand-alone certificates.  Both will be awarded from the 
Division of Science 

o Members wished for assurance that students would know that 
completing such certificates would not automatically be treated in a 
fashion similar to a 2+2.  Dean Paydar agreed and noted that while the 
credential was not transferable toward a degree, the courses taken for 
the certificate would be 

o Both certificates received the full endorsement of APPC 
• Question of the Continued Printing of IUPUI Bulletin 

o First raised at the March APPC meeting, members discussed a 
number of issues regarding discontinuation of printing the Bulletin 

• The html version is fine, provided the ability to search is 
improved, including searching within an individual school’s 
material.  Retention of the PDF version also is important for 
those who wish to print some or all of a particular school’s 
content 

• It would be helpful for visitors to the Web to be able to 
customize their desired content, such as by selecting desired 
school and major as well as minors and certificates 

• There are occasional problems with students who entered 
under an older Bulletin not selecting the earlier version when 
working on-line at the risk of consulting information that is 
not accurate for their entry year.  This might be addressed 
by forcing all students to select  the proper edition when first 
accessing the system rather than the current model of 
presenting the latest version with links to the earlier ones 

• A number of members expressed support for printing a 
limited number, though there was some question about the 
specific audiences, their number, and their need.  For 
example, do guidance counselors and HR offices need the 
full publication, or might some other compilation of available 
programs, degrees, certificates, and student life information 
be sufficient?  This new publication would provide an 
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explanation of the type of greater detail available in the on-
line Bulletin 

• On a related point there was some question as to how much 
other use as a promotional tool the Bulletin is and if the 
university would suffer in terms of image if a full-dress 
edition is not available 

• There was a suggestion of printing a limited number and 
making them available for purchase in the Bookstore for a 
nominal fee.  Students would be told they could buy them 
there, but members generally expected they wouldn’t do so 

• University College is discontinuing its Catalog, though it will 
continue to provide course descriptions and related issues in 
a smaller publication for use at Orientation for its students 

• Members believed that younger students had little interest in 
a hard copy version of the Bulletin, though in some cases 
their parents or family members might.  Jennifer Pease 
believes there would be greater use of the print edition by 
families of minority students 

• A number of members suggested cutting the print run to the 
smallest amount needed and redirecting the money saved to 
other publications or media, such as DVD. The current run of 
15,000 copies costs approximately $55,000 to print and 
another $7,000 to store and deliver to campus over two 
years.  There are additional editing costs that would remain 
even if the print version is discontinued 

• Jennifer noted that a number of schools are planning to 
discontinue their own school or program-specific materials 
now available in Admissions.  If that is the case, there 
remains a need for providing good information to prospective 
students, though in some cases this may be in cross-school 
publications, such as one that describes different health 
programs or computing/technology disciplines 

• Members agreed that they needed additional information 
before making any recommendation on discontinuing the 
print version.  Issues include 

• Defining and quantifying the audiences 
• Determining the break-point for how many copies 

could be affordably printed 
• Reviewing the option of developing other print 

materials that would meet the marketing and basic 
inventory of degrees and programs and whether the 
money saved by reducing or eliminating the printed 
version could be used for such new publications 

• Jennifer, Mike, and Mary Beth will meet to talk about 
possible alternate approaches to meet these needs and to 
try to come up with a better idea of the populations and 
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count of who would most benefit from a print edition.  They 
will bring recommendations to the May APPC meeting 

Other Issues 
• Drop/add 

o Mary Beth confirmed that at least for the summer students 
receiving aid who wish to drop classes would be directed to 
Financial Aid to talk with an advisor to determine what, if any, 
ramifications would result.  She recommended that the schools ask 
students if they are aid recipients when signing drop/add forms and 
direct them to Financial Aid before taking the form to the Registrar 

o Member’s suggested creation of a “Before you drop” handout that 
advised students to be aware that dropping courses may affect 
their Financial Aid, health insurance coverage, or for international 
students, their visa status, and to talk with the appropriate office 
before withdrawing.  Future versions of the drop/add form might 
have a spot where students initial to acknowledge they’d been 
given the information (even if they choose not to read it).  Having 
this as part of the on-line system is on the development list, but 
won’t appear anytime soon 

o Members agreed that students can pick up a drop/add form from 
any school rather than having to go to their own school first.  This 
will save the student making two trips to the school (with the 
second for the advisor’s signature), a real savings, especially if the 
student’s school is across campus 

 
Future Agenda Items 

• Prior Learning Assessment Amy Warner 
• Intercampus Transfer & Returning Student Processes Enrollment Center 
• Retention Issues 
• Transfer Students  

o Policy and Business Practice Impediments 
 

 
Meeting Dates and Locations 
 
 May 6, 2005  CA 136 
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University Fall to Spring Retention Report 

The following memo from Victor Borden was forwarded by Becky Porter to the 
Enrollment Management Council on March 19th  

Colleagues,  
The "Fall to Spring" retention report was released today from University 
Reporting and Research 
(http://www.indiana.edu/~urr/retention/semester/official_report_vol14_2.pdf). The 
results for IUPUI are, for the most part, not positive.  

The overall retention rate for the traditional Fall 2004 "First-Time Beginner" 
cohort declined by 1.4% from 87.1% to 85.8%.  

As with the last Fall to Fall rate change, there is one positive result, the retention 
rate increased for African Americans from 85.2% to 88.0%. Yes, that's right the 
retention rate for African Americans is higher than for non-minority students!  

Having just seen the numbers for the first time today (and me being away from 
the office), Kathy and I have only been able to do some preliminary digging. We 
have discovered two things: first, the decline was larger for Columbus students 
(from 82.9% to 80.1%) than for Indianapolis students (from 87.5% to 86.4%). 
Second, and more importantly, the decline is strongly correlated with a decline in 
academic performance. Specifically, the retention rate among students who 
attained a GPA of 3.00 or higher increased from 96.4% to 97.0%. Among 
students attaining a GPA between 2.00 and 2.99, the retention rate declined just 
slightly from 94.4% to 94.1%. However, the retention rate among students 
attaining a GPA below 2.00 declined from 62.7% to 59.8% and the percentage of 
students attaining a GPA below 2.00 increased from 25.7% to 27.3%. These 
results suggest that we need to take a closer look at which students are 
performing poorly in which courses.  

One obvious question you may have is, "what does the fall to spring retention 
rate portend for the fall to fall rate?" For the Fall 2002 cohort, the fall to spring 
retention rate was similar to this year's at 85.9%. That cohort had a fall to fall 
retention rate of 66.6%. The Fall 2003 cohort, which had the higher 87.1% fall to 
spring retention rate had a lower fall to fall retention rate of 66.3%. So, there is 
some hope that the fall to fall rate for the Fall 2004 cohort will not necessarily go 
down given the decline in fall to spring rate BUT I believe it is safe to assume that 
it is more likely to go down than to go up.  

This suggests to me that we need a "call to arms." Given this less than positive 
indicator, I believe we have to redouble our efforts if we have any hope to beat 
the odds.  

Vic 
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University Faculty Council - Educational Policies 
Committee 

General Education Requirements 
for Baccalaureate Degrees at Indiana University 

 
Draft for Discussion  

Mar 30, 2005  
 

 
 
 
The Constitution of the Indiana University Faculty assigns to School Faculties the 
primary legislative authority over curriculum and the conferring of degrees for their 
Schools. 1 Respecting this principle, this document establishes norms that School 
Faculties should follow and implement in the requirements for their baccalaureate 
degrees. School Faculties may depart from these norms for such reasons as certification 
and licensing requirements; however, all departures should be reviewed and discussed 
periodically with Campus and University Faculty Councils and Academic Officers. If 
disagreements should persist, then the University Faculty Council has the authority 
under the Constitution to determine how the authority of the Faculty shall be exercised. 2  
 

 
 
 
The Educational Policies Committee of the University Faculty Council, having been 
charged to develop a General Education Policy that affirms the University's rich 
educational offerings and both the unity of our baccalaureate degrees and the educational 
diversity of our campuses, submits this draft proposal to the University Faculty Council 
and the eight Campus Faculty Councils for discussion, comments, and suggestions.  
 

 
 
 
An undergraduate college education should broaden, enhance, and strengthen a person's 
knowledge, intellectual capabilities, and understanding. The undergraduate student must 
grow from an epistemology and ethics based on authority to one based on an 
autonomous, reasoned evaluation of assertions and evidence. A holder of a baccalaureate 
degree should be able to analyze critically the surrounding world and to articulate that 
analysis coherently to others. The holder should be able to draw upon a broad 
understanding of multiple disciplines in order to participate fully in contemporary 
society.  
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To this end, an Indiana University undergraduate education should provide a sound 
foundation in written and verbal communication, qualitative and quantitative analysis and 
reasoning, and literacy in information resources; a solid breadth of knowledge, 
intellectual capabilities, and understanding; opportunities for educational engagement 
with the local and global community; and significant strength in at least one discipline or 
one interdisciplinary area.  
General education encompasses the first and second of these: a sound foundation in 
written and verbal communication and qualitative, quantitative analysis and reasoning, 
and literacy in information resources; and a solid breadth of knowledge, intellectual 
capabilities, and understanding. General education is a part of a liberal arts education, but 
the latter - as exemplified by the BA degrees offered by IU's Colleges and Schools of 
Arts and Sciences, School of Liberal Arts, College of Liberal Arts and Sciences, and 
Schools of Arts and Letters, Humanities and Fine Arts, Social Sciences, and Natural 
Sciences - aims for greater, and more solid, breadth than the former. General education 
may be thought of as being that portion of a liberal arts education that develops 
intellectual capabilities and knowledge across disciplines and that should be a part of 
every baccalaureate degree offered by Indiana University.  
The April, 2004, A Report on the Harvard College Curricular Review (Harvard 
University, Faculty of Arts and Sciences) in its section on "General Education" (page 11) 
noted that  
"Different institutions have defined general education in different ways. Some stress 
coverage of specific knowledge that every educated person should have, while others 
emphasize development of skills that are essential to the acquisition, communication, and 
generation of knowledge."  
The report goes on to observe that each of these approaches has merit and they are not 
incompatible.  
Indeed, these two approaches are complementary dimensions of general education both 
of which are essential to an Indiana University undergraduate education. In the 
knowledge dimension, a student must learn a broad base of foundational knowledge in 
the liberal arts and sciences. In the intellectual capabilities dimension, a student must 
learn communication, quantitative, analytical, and reasoning skills spanning the range of 
deductive, empirical, and aesthetic methodologies. Only then can the student bring to 
bear relevant knowledge and analytical skills to analyze and understand complex 
situations and cogently communicate that understanding to others.  
Undergraduate education at Indiana University has long been characterized by its 
strength and commitment to the arts, humanities, foreign languages and diverse 
indigenous and international cultures, and the empirical sciences - including the social 
sciences, natural physical and life sciences, managerial sciences, and educational 
sciences.  
Traditionally, general education requirements have been formulated along the knowledge 
dimension in terms of fundamental skill requirements and the long recognized 
disciplinary groupings of arts and humanities, social sciences, and natural and life 
sciences, as in the Bloomington campus' 1981 ``General Education Requirements for the 
Baccalaureate Degree'' , in which students are required to take several courses in each 
group.  
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Some IU campuses that have formulated policies more recently than Bloomington have 
retained the traditional groupings but given them more descriptive names, as in the Fort 
Wayne campus' "The Individual, Culture, and Society" and "Humanistic Thought" 
groups, and have added new groupings, as in the Southeast campus' "Critical Thinking" 
and "Diversity" groups.  
The South Bend campus is currently engaged in carrying this evolution to its natural end 
of identifying thematic areas with a requirement of one course in each thematic area: 
"Literary and Intellectual Traditions", "Human Behavior and Social Institutions", "The 
Natural World", "Art, Aesthetics, and Creativity", "Diversity in American Society", 
"Non-Western Cultures", and "Health and Wellness".  
All of these approaches define general education in terms of the knowledge dimension, 
although some are more so, e.g., Bloomington's approach, while others are less so, e.g., 
Southeast's approach which specifies intellectual "outcomes" criteria for determining 
which courses qualify for inclusion in its new groupings.  
The Indianapolis campus, on other hand, in its ``Principles of Undergraduate Learning'' , 
has defined its requirements for undergraduate education entirely along the intellectual 
capabilities dimension. Its students are expected to acquire the intellectual skills 
identified in the "Principles of Undergraduate Learning" over the whole of their 
undergraduate career. The Indianapolis faculty are currently engaged in defining what 
levels of these capabilities should be acquired and demonstrated during the first year, 
during the middle years, and during the final year.  
Of the "Principles of Undergraduate Learning," the ones that are integral to the general 
education of beginning undergraduate students are (1) "Core Communication and 
Quantitative Skills"; (2) the first steps toward "Critical Thinking"; (3) the "Breadth" 
portion of "Intellectual Depth, Breadth, and Adaptiveness"; (4) much of "Understanding 
Society and Culture"; and (5) aesthetic judgment and the University's core value of 
academic integrity in "Values and Ethics."  
 

 
 

Indiana University Baccalaureate Degrees, 
General Education Components of 

 
 
At this time in the University's life, the purpose of stating a minimal general education 
requirement for baccalaureate degrees is to affirm the importance of both the knowledge 
dimension and the intellectual capabilities dimension of general education and to unite 
them in a shared, distinctive general education program for Indiana University.  
By 2010, every baccalaureate degree offered by Indiana University should include, as a 
subset of its general education requirements, provisions that embody and implement the 
principles and requirements described below.  
These principles and requirements shall be the norm for a basic level of general education 
that will shared by all baccalaureate degrees. In most instances, schools and campuses 
will want to adopt stronger requirements than the basic level describe here. Although a 
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school or campus could adopt the specific language given below, in most instances 
schools and campuses will want to recast these principles and requirements in broader 
statements of educational philosophy and principles. Schools and campuses, exercising 
their respective authority as set forth in the Constitution of the Indiana University 
Faculty, may strengthen these principles and requirements by specifying additional 
principles and requirements, levels of courses, additional interdisciplinary content, 
intellectual competencies, etc. Schools and campuses may modify these principles and 
requirements to take account their unique circumstances and licensing and accreditation 
requirements. However, schools and campuses should be aware that modifications of the 
norm per se described by the principles and requirements below may penalize students 
who transfer from their degree programs to other IU degree programs. In formulating 
their requirements, schools and campuses should be cognizant of their responsibilities 
under the policies of the University Faculty Council and the Board of Trustees to strive to 
facilitate articulation of courses and degree requirements between campuses for the 
benefit of students who transfer between campuses of the University.  

1. Synopsis: Every IU baccalaureate degree program should require courses in 
which students  

a. to learn foundational concepts, knowledge, perspectives and skills in 
communication and qualitative and quantitative analysis,  

b. to learn fundamental ideas, theories, perspectives, ethics, methodologies, 
and applications from across the breadth of the arts and humanities, social 
sciences and historical and cultural studies, and natural and life sciences,  

c. to develop intellectual capabilities for applying knowledge in critical, 
reasoned analyses and judgments using empirical, normative, and logical 
methodologies appropriately, and  

d. to develop and hone their writing and communication skills in 
intermediate and upper level courses beyond a foundational level.  

2. Specifics:  
a. Foundations: The following items form the foundations of knowledge 

and core communication and quantitative skills for a college education and 
should be completed during the freshman year. These requirements may 
be fulfilled either by college-level courses or by prior learning as 
evidenced by scores on placement and advanced placement exams. If 
fulfilled by courses, the courses should be courses that either are taught on 
all IU campuses or have equivalents on all IU campuses.  

i. A student should be able to write coherently and properly.  

This requirement will normally and ordinarily be met through an 
English composition/writing class at the level of W131 or higher or 
a literature course; however, a school or campus may adopt an 
alternative approach.  

ii. A student should be able to analyze and handle quantitative 
information.  
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This requirement will normally and ordinarily be met through a 
college-level mathematics, statistics, or quantitative reasoning 
class that covers significant quantitative concepts and reasoning 
above and beyond the level of algebra.  

A course whose content significantly overlaps the Core 40 list of 
topics for algebra 1 and 2 and geometry is not a college-level 
mathematics course; responsibility for determining whether a 
course is college-level for this requirement shall, in accordance 
with the University's Master Course Inventory Policy, be vested 
collectively in the Mathematics Departments of the campuses of 
Indiana University. Whether a course is college-level depends in 
part upon a campus' admission requirements; if a campus' 
admission requirement in mathematics coincides with the Core 40 
minimum of two years of algebra and one year of geometry, then a 
course such as Math M125 might be considered to be college-level 
on that campus. However, if a campus' admission requirement in 
mathematics coincided with the Academic Honors Diploma 
requirement of two years of algebra, one year of geometry, and an 
additional year of higher level mathematics, then a course such as 
Math M125 might not be considered to be college-level for that 
campus. Examples of courses that would be college-level for all 
campuses are A118, M118, M119, K300, and higher level 
mathematics and statistics courses.  

A school or campus may adopt an alternative approach, but doing 
so may penalize students who transfer from one degree program to 
another.  

iii. A student should satisfy all other communication, analytical, and 
information literacy skill requirements specified for the student's 
campus, school, and degree program by the faculty of that campus, 
school, and degree program, respectively.  

b. Intellectual Capabilities and Breadth of Knowledge: Every IU 
baccalaureate degree should require college-level courses that 
simultaneously develop students' intellectual capabilities and introduce 
students broadly to the scholarship, ideas, and methodology of one or 
more fields with the disciplinary breadth specified below. To be 
acceptable for a general education requirement in this section, a course 
should demonstrate through its syllabus, readings, learning outcomes, and 
assignments and exams that it both introduces students to fundamental 
ideas, theories, perspectives, methodologies, ethics and applications and 
moreover aims to develop their intellectual capacity for applying this 
knowledge in critical, reasoned, methodologically sound analyses 
appropriate to the discipline and subject matter. 3 Academic departments 
and faculty shall have the responsibility and shall be held accountable for 
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insuring that their general education courses continuously meet this 
standard.  

In order to facilitate students' transferring from one campus to another, 
whenever possible, the accepted courses should include courses that either 
are taught on all IU campuses or have equivalents on all IU campuses.  

i. A student should take at least two courses in the Humanities and 
Arts, however this group may be described. (For example, this 
group might be referred to as the "Humanities and Arts" or as 
"Literature, Ideas, and the Arts" or even split into a course in 
"Literary and Intellectual Traditions" and a course in "Art, 
Aesthetics, and Creativity." Regardless of how this requirement is 
formulated, the courses should be in different departments, 
disciplines, or thematic areas.  

ii. A student should take at least two courses in the Social and 
Behavioral Sciences. This grouping might be described in many 
ways, such as the "Social and Behavioral Sciences" or "The 
Individual, Society, and the World" or "Human Behavior and 
Social Institutions." Regardless of how this requirement is 
formulated, the courses should be in different departments, 
disciplines, or thematic areas.  

iii. A student should take at least 5 credit hours in the Physical and 
Life Sciences, including at least one laboratory or field experience 
course. This grouping may be described in many ways.  

iv. A student should take at least one course that is either (i) a study of 
a culture other than the student's own culture or a study of the 
diversity within the student's own culture, (ii) a foreign language at 
the sophomore level or higher, or (iii) an international experience.  

v. To further strengthen the student's writing abilities, at least two of 
the courses used to satisfy the preceding four requirements in this 
section should contain significant writing components, or one of 
the courses should be an intensive writing experience, or the 
student's degree should require a capstone research writing 
experience in either the major or an interdisciplinary integrative 
course.  

3. Other Provisions:  
a. Students should complete these requirements, except for any capstone 

writing experience, prior to their junior year, except in cases of personal or 
programmatic exigencies and in cases of international experiences.  

b. For all requirements except the Physical and Life Sciences requirement, 
all courses used to satisfy the requirements must count at least 3 credit 
hours toward the completion of a baccalaureate degree, except that courses 
transferred from other institutions on quarter systems as 2 credit hour 
courses may be used to satisfy these requirements.  
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c. Only courses in which a student receives a grade of C- or better may be 
used to satisfy these requirements. The reason for this grade requirement is 
that the overall goal of this general education policy is for every Indiana 
University baccalaureate student (i) to learn "fundamental ideas, theories, 
perspectives, methodologies, ethics and applications" and (ii) to develop 
her/his "intellectual capacity for applying this knowledge in critical, 
reasoned, methodologically sound analyses appropriate to the discipline 
and subject matter." A student who earns less than a C- will not have 
achieved this goal. (A school or campus may weaken this requirement, but 
doing so may penalize students who transfer from one degree program to 
another and may undercut the school's or campus' effort to demonstrate the 
efficacy of its general education program for purposes of accreditation.)  

d. Normally, no course should be used to satisfy two or more of these 
requirements, except that a course may satisfy both the writing 
requirement in the Intellectual Capabilities and Breadth of Knowledge 
section and one other requirement in that section. A school or campus may 
grant exceptions to this for particular, interdisciplinary courses.  

e. Although the names used for the categories of courses are usually 
associated with groups of disciplines within Schools and Colleges of Arts 
and/or Sciences, this does not mean that the courses used for those 
requirements have to be within Schools and Colleges of Arts and/or 
Sciences. The courses may be in any school, but they need to meet the 
normal standards of those disciplinary groups. For instance, a course 
taught in a School of Music or Fine Arts or a School of Journalism might 
qualify to be an Arts and Humanities course. A course taught in a School 
of Business, Education, Public and Environmental Affairs, etc., might 
qualify to be a Social Science course. A course taught in a School of 
Health, Environmental Affairs, Physical Education, etc., might qualify as a 
Physical and Life Sciences course.  

f. Within a school, the elected Faculty Policy Committee shall have primary 
authority for resolving disagreements within the school concerning the 
appropriateness of courses for satisfying these requirements; if that 
committee is unable to resolve a disagreement, then the Dean of the school 
shall have authority to resolve the disagreement. For a campus, the elected 
Faculty Council shall have primary authority for resolving disagreements 
between units on that campus concerning the appropriateness of courses 
for satisfying these requirements; however, if the Faculty Council is 
unable to resolve a disagreement, then the Chancellor of the campus shall 
have the authority to resolve the disagreement. In the event of a 
disagreement between units on one campus and units on another campus 
or in a multi-campus school about the appropriateness of a course for 
satisfying these requirements, the University Faculty Council shall have 
primary authority for resolving the disagreement; however, if the 
University Faculty Council is unable to resolve the disagreement, then the 
Senior Vice President for Academic Affairs shall have authority to resolve 
the disagreement.  
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Note: These requirements would apply only to Indiana University baccalaureate degrees. 
They would not apply to Purdue University degrees offered on the Indianapolis, Fort 
Wayne, and other campuses.  
All students on all campuses, regardless of whether they are pursuing Indiana University 
or Purdue University baccalaureate degrees, must fulfill all general education 
requirements of their respective campuses.  

 

Footnotes: 
1"Constitution of the Indiana University Faculty", sections 2.2.D, 2.2.E, 2.4.A.5, and 
2.4.A.6.  
2op. cite, sections 2.2.D and preamble of 2.4.  
3Because each course used for requirements in this section must demonstrably both 
introduce "students to fundamental ideas, theories, perspectives, methodologies, ethics 
and applications" and aim "to develop their intellectual capacity for applying this 
knowledge in critical, reasoned, methodologically sound analyses appropriate to the 
discipline and subject matter", prior learning as evidenced by placement and advanced 
placement exams will not normally satisfy the requirements in this section. However, if a 
student earns credit with a grade of C− or better for course by transfer or by examination 
that would otherwise satisfy a requirement in this section, then the credit by transfer or 
examination will suffice to satisfy the requirement.  
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University Faculty Council - Educational Policies 
Committee 

Commentary on  
General Education Requirements 

for Baccalaureate Degrees at Indiana University 
 

Draft for Discussion  

Mar 20, 2005  

1. General Education and Baccalaureate Degrees in a World Class Liberal Arts 
Institution:  

President Herbert, in his inaugural address on April 15, 2004, said in part,  

"While Bloomington and IUPUI have received national acknowledgement for 
excellent programs devoted to the scholarship of teaching and student success, we 
cannot afford to rest on our laurels. Accordingly, with leadership from the Senior 
Vice President for Academic Affairs and the University Faculty Council, I urge 
the entire Indiana University community to make the 2004-2005 year one in 
which we engage in a comprehensive and thoughtful examination of the IU 
Undergraduate Experience.  

"Periodically it is important for every university to affirm its collective identity in 
curricular terms. This is a process that has been undertaken at the nation’s finest 
universities. I believe we have an obligation to devote priority consideration to 
this affirmation of our collective identity. Thus, I encourage the faculty on all of 
our campuses to begin conversations about a general education curriculum that 
extends across the university and serves as the defining characteristic of the IU 
undergraduate experience."  

At the April 27, 2004, meeting of the University Faculty Council President 
Herbert, in response to a question from Professor Baldwin concerning the above 
quoted text, observed that  

"What strikes me, again coming in relatively new from the outside, is that every 
university, every campus in this university offers a degree that says Indiana 
University."  

He then charged the University Faculty Council and Vice President Gros Louis to  

"... to initiate a dialogue within the university, certainly over the next year, talking 
about what we stand for as a faculty of this university. What do we regard as 
being fundamental to the earning of a degree from one of the world's most 
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distinguished liberal arts institutions? If we aren't able to talk about that in the 
context of what we define as a world class liberal arts institution, it just strikes me 
that there's something wrong there."  

Although Indiana University offers both Baccalaureate and Associate degrees at 
the undergraduate level, the President's charge is clearly directed at the 
Baccalaureate Degrees. What is fundamental to all Baccalaureate Degrees is their 
General Education component, and so the charge from the President is to 
determine what should be the General Education component of Baccalaureate 
Degrees at a world-class liberal arts institution.  

The answer given by this proposal is that  

a. General Education should be that portion of the BA degrees offered by the 
University's Schools and Colleges of Liberal Arts and/or Sciences that, 
when construed broadly, should be a part of all Baccalaureate Degrees,  

b. thus, the starting point for the discussion should be the requirements of the 
University's Schools and Colleges of Liberal Arts and/or Sciences, and  

c. the discussion should also be guided by and take account of the General 
Education requirements of all other Baccalaureate Degrees, the General 
Education policies of the campuses, and the liberal arts offerings of the 
professional schools.  

2. General Education, Mission Differentiation, and Admission Policies:  

The UFC EPC expects that one outcome of the President Herbert's Mission 
Differentiation Project will be that campuses will be permitted to customize 
admission policies to take account of their individual circumstances. For instance, 
all of the campuses except Bloomington may move to requiring the equivalent of 
Indiana's Core 40 High School Diploma, i.e., requiring of all regular admits that 
they have satisfied the course requirements of the Core 40 diploma, while 
Bloomington may move to requiring the equivalent of Indiana's Academic Honors 
Diploma.  

Given this expectation, the UFC EPC considered the question of what impact 
differing admission policies would have on General Education. The UFC EPC 
concluded that the main impact would be on the quantitative/mathematical 
foundational requirement, because the Core 40 Diploma requires only three years 
of high school mathematics whereas the Academic Honors Diploma requires four 
years of mathematics in high school. Accordingly, this proposal provides that the 
quantitative/mathematical foundational requirement should consist of one college-
level mathematics course but that the definition of college-level for a campus 
should be contingent on the admission requirements in mathematics for that 
campus. If, for instance, a campus required only the three years of high-school 
mathematics specified by the Core 40 requirements, then a course such as Math 
M125 would be considered college-level at that campus; but if a campus required 
the four years of high-school mathematics specified for the Academic Honors 
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diploma, then Math M125 would not be considered a college-level course for that 
campus. Courses such as Math M118 and M119 would be considered college-
level for all campuses. (Note: Under the UFC's Master Course Inventory Policy , 
these courses should have the same model framework, content, and learning 
outcomes across all campuses and therefore be comparable across all campuses.)  

3. General Education, Knowledge, and Intellectual Capabilities:  

"Having had a baccalaureate education" has always entailed that one has acquired 
a certain level and breadth of knowledge and a certain level and breadth of 
intellectual capabilities. However, formulations of General Education 
requirements have not always exhibited that balance. Historically, they have 
tended to be defined in terms of disciplines and groups of disciplines, e.g., 
English, Mathematics, Humanities, Social Sciences, etc. As such, they do refer 
both to the knowledge and to the intellectual capabilities that are characteristic of 
the disciplines; nevertheless, there is a tendency to perceive unembellished 
references to disciplines as referring more to their knowledge dimensions than to 
their intellectual capabilities dimensions. In addition, in recent years there has 
been increased attention on cross-disciplinary, i.e., general, intellectual 
capabilities.  

Different campuses have taken different tacks on how to incorporate requirements 
on general intellectual capabilities into their general education requirements. For 
instance, the Southeast campus, tacking a middle course, has, for some of its 
general education requirements, specified lists of general intellectual 
competencies and then used these lists as the criteria for determining which 
courses satisfy the requirements. The Indianapolis campus, tacking to one side, in 
its Principles for Undergraduate Learning (see the last item for more details), has 
constructed a framework of intellectual capabilities that stands on its own, 
separate from and independent of the requirements for Baccalaureate Degrees, the 
certification of Baccalaureate Degrees, and transcripts and grades. The 
Bloomington campus, although it has debated contentiously a variety of 
approaches to general education during the past decade, still has a tack to the 
traditional side that explicitly mentions disciplines but not their knowledge and 
intellectual capabilities dimensions.  

This proposal aims for a middle tack that, like the middle tacks of the Southeast, 
South Bend, and Fort Wayne campuses, combines both the knowledge dimension 
and the intellectual capabilities dimension to determine the General Education 
portion of the course requirements for Baccalaureate Degrees.  

4. General Education, Assessment, Accountability, and Accreditation:  

The Higher Learning Commission of the North Central Association, in the Third 
Edition (2003) of its Handbook of Accreditation states clearly that General 
Education and the faculty's assessment of students' learning thereof is central to 
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accreditation (see Core Component 4b on pages 13-14 of section 3.2, the 
Commission Statement on General Education on page 3 of section 3.4, Core 
Component 3a on pages 9-10 of section 3.2, and the Commission Statement on 
the Assessment of Student Learning on page 2 of section 3.4).  

The following passage in this proposal's section on "Intellectual Capabilities and 
Breadth of Knowledge" is intended to begin laying the foundation for School 
Faculties to meet the goals and the responsibilities set by the North Central 
Association:  

To be acceptable for a general education requirement in this section, a course 
should demonstrate through its syllabus, readings, and assignments and exams 
that it both introduces students to fundamental ideas, theories, perspectives, 
methodologies, ethics and applications and moreover aims to develop their 
intellectual capacity for applying this knowledge in critical, reasoned, 
methodologically sound analyses appropriate to the discipline and subject matter. 
Academic departments and faculty shall have the responsibility and shall be held 
accountable for insuring that their general education courses continuously meet 
this standard  

Each course that is to be acceptable for a general education requirement should 
have a model framework (see the UFC's Master Course Inventory Policy ) that 
includes assessable learning goals, and the assignments and exams should provide 
a basis for assessing the extent to which students have achieved these goals. The 
faculty of a unit should regularly and periodically review the course and students' 
work in the course to determine whether the course's learning goals are being 
achieved. The review process should, ideally, include reviewers from outside the 
academic unit that offers the course and, when possible, from outside the 
University. The use of external reviewers would be especially appropriate for 
reviews conducted in preparation for or as part of the reaccreditation process.  

5. General Education contrasted to Distribution Requirements:  

Distribution requirements typically specify that a student must take a certain 
number of courses in each of several broad disciplinary groupings, perhaps with 
an additional specification that the courses be in different disciplines. Usually, 
almost all courses in the disciplines are acceptable for meeting distribution 
requirements.  

The General Education requirements in this proposal, while having a resemblance 
to distribution requirements, are nevertheless significantly different, because a 
course, in order to be acceptable for the requirements in the "Intellectual 
Capabilities and Breadth of Knowledge" section, must  

"... demonstrate through its syllabus, readings, and assignments and exams that it 
both introduces students to fundamental ideas, theories, perspectives, 
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methodologies, ethics and applications and moreover aims to develop their 
intellectual capacity for applying this knowledge in critical, reasoned, 
methodologically sound analyses appropriate to the discipline and subject matter."  

This means that, for a course to be acceptable, the faculty responsible for the 
course must consciously attend to its role in General Education; in the course's 
learning outcomes the faculty must include both outcomes concerning knowledge 
and outcomes concerning intellectual abilities, and in the works required of 
students the faculty must include methods for assessing students' achievement of 
both types of outcomes.  

6. General Education contrasted to Exploration:  

The intent of this General Education proposal is for students to study, learn, and 
master significant scholarly material and intellectual skills.  

This stands in contrast to the notion of exploring disciplines and subjects, in that 
exploration connotes only being exposed to scholarly material as opposed to 
learning and mastering significant scholarly material and intellectual skills.  

If a student earns less than a C- in a course, then that student may have explored 
the material in the course but the student has certainly not learned and mastered it. 
Similarly, a grade of P (Passing) or S (Satisfactory) in a course provides no 
assurance that the student has learned and mastered material in the course. This is 
why the proposal specifies that a student must earn a grade of C- or better in a 
course in order for the student to count that course towards these General 
Education requirements.  

7. General Education and Transferability and Articulation of Courses and 
Degree Progress:  

Although there are connections between the issue of the general education 
requirements of baccalaureate degrees and the issues of transferability and 
articulation of courses and degree progress, nevertheless these issues are separate.  

Because Indiana University has always had a unified system-wide transcript, 
course credit hours and grades earned at one campus count as credit hours and 
grades on all campuses.  

A distinct issue was whether a course with a particular number taken on one 
campus would satisfy a degree requirement on a second campus if that degree 
requirement was satisfied by that course taken on the second campus. This aspect 
of transferability of courses was supposed to have been solved by the University 
Faculty Council's policies on Undergraduate Inter-Campus Transfers and the 
Master Course Inventory . Unfortunately, the latter policy has not been fully 
implemented, due in part to limitations of resources and the implementation of the 
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PeopleSoft Student Information System. However, renewed efforts have begun. 
Full implementation of the Master Course Inventory policy including the 
development of model frameworks/syllabi for courses and the inclusion of such 
within the PeopleSoft Course Catalogue would fully resolve this issue.  

A third issue is the transfer and articulation of degree progress between campuses 
and schools. This General Education proposal should help ameliorate the 
situation, even though such was not part of the President's charge. To the extent 
that schools adjust the General Education requirements of their Baccalaureate 
Degrees to the norms in this proposal and to the extent that they use courses that 
are taught on all campuses to satisfy these requirements, then a student's progress 
on one campus toward the general education requirements set forth here would 
hold on other campuses as well (subject to the variability of the 
quantitative/mathematics requirement between campuses that have differing 
admission criteria).  

A fourth issue concerns the timing of general education courses versus "major" 
courses within baccalaureate programs. One problem area is that, in some 
professional degree programs, general education courses are postponed until the 
senior year. This causes students who decide to change programs to fall behind a 
normal graduation schedule, because in the new degree program they will have a 
deficit of both general education courses and major courses. This General 
Education proposal aims to ease this problem by encouraging schools to have 
their students satisfy these General Education requirements during their freshman 
and sophomore years.  

8. General Education, Schools' Degree Requirements, and Faculty Authority:  

Under the Constitution of the Indiana University Faculty , authority over 
curriculum and the conferral of degrees is vested in the faculties of the schools. 
The principle underlying this allocation of authority is that a School's faculty is 
the body that understands best what students need to know to be worthy of the 
degrees offered by that School. This proposal respects that principle but aims to 
temper it in the area of what general education should be at a world-class liberal 
arts university.  

9. IUPUI's Principles of Undergraduate Learning and IUPUI Degrees:  

The Indianapolis campus has, since 1999, been working towards a non-degree 
based educational framework based on its Principles of Undergraduate Education 
(PULs) and a rubric-structured, web-based portfolio (ePortfolio). The PULs are a 
set of non-disciplinary, general intellectual competencies. The strategic plan, not 
yet realized, is that students should store, into their ePortfolios, samples of their 
work (e.g., papers, homeworks, exams, reflective essays) that show that they have 
achieved a level of competency (beginning, intermediate, advanced) in each of the 
listed intellectual competencies. The schools and departments are responsible for 
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defining the types of work that students must submit as evidence of achieving 
each level of competence in each intellectual competency. However, because 
IUPUI has determined that, while students "own" their work, instructors "own" 
the grades they assign to students' work, the work that students post to their 
ePortfolios is submitted without the grade. Instead, students' ePortfolios will be 
evaluated, independently of their course work and grades, by a cadre of retired 
faculty, alumni, and staff. At this time, the ePortfolio portion is being pilot-tested. 
Large scale implementation should occur within 1-2 years. Evaluation of its 
impact for a large cohort of students from their matriculation through graduation 
will require a further 5-6 years.  

As of this time, although there has been great progress on defining, for each 
major, the types of work that students should submit to their ePortfolios to show 
their attainment of the PULs, there has been little direct integration of the PULs 
into the degree requirements per se of the Baccalaureate Degrees offered on the 
Indianapolis campus ( 2004-2006 IUPUI Bulletin ).  

Certification of students for degrees is based entirely on students' course work and 
grades and the Schools' requirements for their Baccalaureate Degrees. The PULs 
are not part of the degree certification process.  

 

 
 
 
This commentary was prepared by William Wheeler, co-chair, UFC EPC.  
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From: Plater, William M  

Subject: General Education at IU 
Sent: Monday, March 14, 2005 4:04 PM 
 
Colleagues, 

As you know, there has been a university-wide discussion underway since President 
Herbert’s inaugural speech in which he called for IU to state clearly its learning goals for 
general education at the baccalaureate level.  The primary forum for this discussion 
among faculty has been the Educational Policies Committee (EPC) of the UFC.  This 
committee has prepared a draft statement of general education requirements.  I am 
attaching the draft to this note for your reference.  The draft had its first reading at the 
March UFC meeting, and it may well be on the agenda for action or at least further 
consideration at the April UFC meeting. Note to APPC: the March 1 draft has been 
superseded by the March 30th draft above 
 
While each of us needs to read and assess the draft statement, I would note that it 
poses a dilemma for IUPUI in its embracing a “course distribution” model instead of a 
”principled” approach, such as we have adopted at IUPUI.  The proposed statement 
describes the common goals of IU with regard to general education in terms of courses.  
I believe the level of detail provided in this present document with regard to 
implementation goes too far—removing from the faculty of each campus the authority to 
determine what approach is best for its mix of degree programs and its clientele within a 
clear framework of shared goals.  Ironically, the foundational principle of the EPS draft 
cites the authority of the faculty of each school and campus to determine its own 
curriculum, but the draft then proceeds to remove that very authority by specifying what 
faculty must do to comply with the proposed plan as they implement it. 
 
The conceptual framework developed by the EPC has much to commend it—if only the 
details of implementation could be left to each campus, each with its distinctive mission.  
As a framework for IU that clearly articulates shared learning goals, the document could 
serve us well if it were only edited.  As a suggestion of how a revised document might 
appear, I have also attached a version with much of the implementation detail removed. 
See below. Note that this revision responds to the March 1 draft which is available in the 
agenda for the April 1 APPC meeting 
 
The EPC draft will be discussed further on our campus by the Academic Affairs 
Committee chaired by Betty Jones (School of Physical Education and Tourism), by the 
IUPUI Faculty Council, and by several other committees, including the Academic 
Policies and Procedures Committee and the Program Review and Assessment 
Committee.  My purpose in writing to you is to alert you to this important discussion now 
underway and to ask that you ensure that appropriate school committees also join in the 
discussion.  It will be most helpful in developing a campus approach to this issue if you 
could ask that comments and suggestions be sent to Betty Jones.  She and members of 
the Academic Affairs Committee will collate the responses and try to develop a response 
to the EPC document that represents the IUPUI perspective prior to the April UFC 
meeting. 
 
Bill 
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Suggested Revision, modifying the specificity of some of several recommendations (see 
especially 2ai and ii, 2biii, concluding note and footnote 3 from the above) 

From http://www.indiana.edu/~ufc/docs/AY05/Circulars/U14-2005.html  3-11-05 
 
 

University Faculty Council - Educational 
Policies Committee 

General Education Requirements 
for Baccalaureate Degrees at Indiana 

University 
 

Draft for Discussion  
Mar 01, 2005  

 

 
 
 
The Constitution of the Indiana University Faculty assigns to School Faculties the 
primary legislative authority over curriculum and the conferring of degrees for their 
Schools. 1 Respecting this principle, this document establishes norms that School 
Faculties should follow and implement in the requirements for their baccalaureate 
degrees. School Faculties may depart from these norms for such reasons as certification 
and licensing requirements; however, all departures should be reviewed and discussed 
periodically with Campus and University Faculty Councils and Academic Officers. If 
disagreements should persist, then the University Faculty Council has the authority 
under the Constitution to determine how the authority of the Faculty shall be exercised. 2  
 

 
 
 
The Educational Policies Committee of the University Faculty Council, having been 

Circular U14-2005 
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charged to develop a General Education Policy that affirms the University's rich 
educational offerings and both the unity of our baccalaureate degrees and the educational 
diversity of our campuses, submits this draft proposal to the University Faculty Council 
and the eight Campus Faculty Councils for discussion, comments, and suggestions.  
 

 
 
 
An undergraduate college education should broaden, enhance, and strengthen a person's 
knowledge, intellectual capabilities, and understanding. The undergraduate student must 
grow from an epistemology and ethics based on authority to one based on an 
autonomous, reasoned evaluation of assertions and evidence. A holder of a baccalaureate 
degree should be able to analyze critically the surrounding world and to articulate that 
analysis coherently to others. The holder should be able to draw upon a broad 
understanding of multiple disciplines in order to participate fully in contemporary 
society. 
 
To this end, an Indiana University undergraduate education should provide a sound 
foundation in written and verbal communication, qualitative and quantitative analysis and 
reasoning, and literacy in information resources; a solid breadth of knowledge, 
intellectual capabilities, and understanding; opportunities for educational engagement 
with the local and global community; and significant strength in at least one discipline or 
one interdisciplinary area.  
 
General education encompasses the first and second of these: a sound foundation in 
written and verbal communication and qualitative, quantitative analysis and reasoning, 
and literacy in information resources; and a solid breadth of knowledge, intellectual 
capabilities, and understanding. General education is a part of a liberal arts education, but 
the latter - as exemplified by the BA degrees offered by IU's Colleges and Schools of 
Arts and Sciences, School of Liberal Arts, College of Liberal Arts and Sciences, and 
Schools of Arts and Letters, Humanities and Fine Arts, Social Sciences, and Natural 
Sciences - aims for greater, and more solid, breadth than the former. General education 
may be thought of as being that portion of a liberal arts education that develops 
intellectual capabilities and knowledge across disciplines and that should be a part of 
every baccalaureate degree offered by Indiana University.  
The April, 2004, A Report on the Harvard College Curricular Review (Harvard 
University, Faculty of Arts and Sciences) in its section on "General Education" (page 11) 
noted that  
"Different institutions have defined general education in different ways. Some stress 
coverage of specific knowledge that every educated person should have, while others 
emphasize development of skills that are essential to the acquisition, communication, and 
generation of knowledge."  
 
The report goes on to observe that each of these approaches has merit and they are not 
incompatible. 
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Indeed, these two approaches are complementary dimensions of general education both 
of which are essential to an Indiana University undergraduate education. In the 
knowledge dimension, a student must learn a broad base of foundational knowledge in 
the liberal arts and sciences. In the intellectual capabilities dimension, a student must 
learn communication, quantitative, analytical, and reasoning skills spanning the range of 
deductive, empirical, and aesthetic methodologies. Only then can the student bring to 
bear relevant knowledge and analytical skills to analyze and understand complex 
situations and cogently communicate that understanding to others.  
Undergraduate education at Indiana University has long been characterized by its 
strength and commitment to the arts, humanities, foreign languages and diverse 
indigenous and international cultures, and the empirical sciences - including the social 
sciences, natural and life sciences, managerial sciences, and educational sciences.  
Traditionally, general education requirements have been formulated along the knowledge 
dimension in terms of fundamental skill requirements and the long recognized 
disciplinary groupings of arts and humanities, social sciences, and natural and life 
sciences, as in the Bloomington campus' 1981 ``General Education Requirements for the 
Baccalaureate Degree'' , in which students are required to take several courses in each 
group.  
 
Some IU campuses that have formulated policies more recently than Bloomington have 
retained the traditional groupings but given them more descriptive names, as in the Fort 
Wayne campus' "The Individual, Culture, and Society" and "Humanistic Thought" 
groups, and have added new groupings, as in the Southeast campus' "Critical Thinking" 
and "Diversity" groups.  
The South Bend campus is currently engaged in carrying this evolution to its natural end 
of identifying thematic areas with a requirement of one course in each thematic area: 
"Literary and Intellectual Traditions", "Human Behavior and Social Institutions", "The 
Natural World", "Art, Aesthetics, and Creativity", "Diversity in American Society", 
"Non-Western Cultures", and "Health and Wellness".  
 
All of these approaches define general education in terms of the knowledge dimension, 
although some are more so, e.g., Bloomington's approach, while others are less so, e.g., 
Southeast's approach which specifies intellectual "outcomes" criteria for determining 
which courses qualify for inclusion in its new groupings.  
 
The Indianapolis campus, on other hand, in its ``Principles of Undergraduate Learning'' , 
has defined its requirements for undergraduate education entirely along the intellectual 
capabilities dimension. Its students are expected to acquire the intellectual skills 
identified in the "Principles of Undergraduate Learning" over the whole of their 
undergraduate career. The Indianapolis faculty are currently engaged in defining what 
levels of these capabilities should be acquired and demonstrated during the first year, 
during the middle years, and during the final year.  
Of the "Principles of Undergraduate Learning," the ones that are integral to the general 
education of beginning undergraduate students are (1) "Core Communication and 
Quantitative Skills"; (2) the first steps toward "Critical Thinking"; (3) the "Breadth" 
portion of "Intellectual Depth, Breadth, and Adaptiveness"; (4) much of `Understanding 
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Society and Culture"; and (5) aesthetic judgment and the University's core value of 
academic integrity in "Values and Ethics."  
At this time in the University's life, the purpose of stating a minimal general education 
requirement for baccalaureate degrees is to affirm the importance of both dimensions of 
general education and to unite them in a shared, distinctive general education program for 
Indiana University.  
 
Accordingly, every baccalaureate degree offered by Indiana University should include 
provisions that satisfy the principles and requirements below. Campuses and schools may 
recast these principles and requirements in broader statements of educational philosophy 
and principles. Campuses and schools may strengthen these principles by specifying 
levels of courses, interdisciplinary content, intellectual competencies, etc.  
 
In formulating their requirements, campuses and schools should be cognizant of their 
responsibilities under the policies of the University Faculty Council and the Board of 
Trustees to strive to facilitate articulation of courses and degree requirements between 
campuses for the benefit of students who transfer between campuses of the University.  

1. Synopsis: Every IU baccalaureate degree program should require courses in 
which students  

a. learn foundational concepts, knowledge, perspectives and skills in 
communication and qualitative and quantitative analysis,  

b. learn fundamental ideas, theories, perspectives, ethics, methodologies, and 
applications from across the breadth of the arts and humanities, social 
sciences and historical and cultural studies, and natural and life sciences,  

c. develop intellectual capabilities for applying knowledge in critical, 
reasoned analyses and judgments using empirical, normative, and logical 
methodologies appropriately, and  

d. develop and hone their writing and communication skills in intermediate 
and upper level courses.  

2. Specifics:  
a. Foundations: The following items form the foundations of knowledge 

and core communication and quantitative skills for a college education and 
should be completed during the freshman year. These requirements may 
be fulfilled either by college-level courses or by prior learning as 
evidenced by scores on placement and advanced placement exams. If 
fulfilled by courses, the courses should be courses that either are taught on 
all IU campuses or have equivalents on all IU campuses.  

i. A student should be able to write coherently and properly.  
ii. A student should be able to analyze and handle quantitative 

information.  
iii. A student should satisfy all other communication, analytical, and 

information literacy skill requirements specified for the student's 
campus, school, and degree program by the faculty of that campus, 
school, and degree program, respectively.  
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b. Intellectual Capabilities and Breadth of Knowledge: Every IU 
baccalaureate degree should require college-level courses that 
simultaneously develop students' intellectual capabilities and introduce 
students broadly to the scholarship, ideas, and methodology of one or 
more fields with the disciplinary breadth specified below. To be 
acceptable for a general education requirement in this section, a course 
should demonstrate through its syllabus, readings, and assignments and 
exams that it both introduces students to fundamental ideas, theories, 
perspectives, methodologies, ethics and applications and moreover aims to 
develop their intellectual capacity for applying this knowledge in critical, 
reasoned, methodologically sound analyses appropriate to the discipline 
and subject matter.  Academic departments and faculty shall have the 
responsibility and shall be held accountable for insuring that their general 
education courses continuously meet this standard.  

In order to facilitate students' transferring from one campus to another, 
whenever possible, the accepted courses should include courses that either 
are taught on all IU campuses or have equivalents on all IU campuses.  

i. A student should typically take at least two courses in the 
humanities and arts, however this group may be described. (For 
example, this group might be referred to as the "Humanities and 
Arts" or as "Literature, Ideas, and the Arts" or even split into a 
course in "Literary and Intellectual Traditions" and a course in 
"Art, Aesthetics, and Creativity." Regardless of how this 
requirement is formulated, the courses should be in different 
departments, disciplines, or thematic areas.  

ii. A student should typically take at least two courses in the Social 
and Behavioral Sciences. This grouping might be described in 
many ways, such as the "Social and Behavioral Sciences" or "The 
Individual, Society, and the World" or "Human Behavior and 
Social Institutions." Regardless of how this requirement is 
formulated, the courses should be in different departments, 
disciplines, or thematic areas.  

iii. A student should typically take two courses in the Physical and 
Life Sciences, including at least one laboratory or field experience 
course. This grouping may be described in many ways.  

iv. A student should take at least one course that is either (i) a study of 
a culture other than the student's own culture or a study of the 
diversity within the student's own culture, (ii) a foreign language at 
the sophomore level or higher, or (iii) an international experience.  

v. To further strengthen the student's writing abilities, at least two of 
the courses used to satisfy the preceding four requirements in this 
section should contain significant writing components, or one of 
the courses should be an intensive writing experience, or the 
student's degree should require a research writing capstone 
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experience in either the major or an interdisciplinary integrative 
course.  

c. Other Provisions:  Within a school, the elected Faculty Policy Committee 
shall have primary authority for resolving disagreements within the school 
concerning the appropriateness of courses for satisfying these 
requirements; if that committee is unable to resolve a disagreement, then 
the Dean of the school shall have authority to resolve the disagreement. 
For a campus, the elected Faculty Council shall have primary authority for 
resolving disagreements between units on that campus concerning the 
appropriateness of courses for satisfying these requirements; however, if 
the Faculty Council is unable to resolve a disagreement, then the 
Chancellor of the campus shall have the authority to resolve the 
disagreement. In the event of a disagreement between units on one campus 
and units on another campus or in a multi-campus school about the 
appropriateness of a course for satisfying these requirements, the 
University Faculty Council shall have primary authority for resolving the 
disagreement; however, if the University Faculty Council is unable to 
resolve the disagreement, then the Senior Vice President for Academic 
Affairs shall have authority to resolve the disagreement.  

 

Footnotes: 

1"Constitution of the Indiana University Faculty", sections 2.2.D, 2.2.E, 2.4.A.5, and 
2.4.A.6.  
2op. cite, sections 2.2.D and preamble of 2.4.  
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The College Board SAT Writing Validation Study:  
An Assessment of the Predictive and Incremental Validity1 

Abstract 
 
This study assessed the predictive and incremental validity of a prototype version of the SAT 
writing section that was administered to a sample of incoming freshmen at thirteen colleges and 
universities.  For these participants, SAT scores, high school GPA, and freshman grades were 
obtained.  Using the data, analyses were conducted to assess the validity of SAT writing scores 
for predicting first-year college GPA and GPA in English composition courses.  Also assessed 
was the incremental validity of SAT writing. Consistent with the results of prior research, the 
weighted-average correlation between SAT writing scores and first-year college GPA was 0.46 
when corrected for range restriction.  Furthermore, the SAT writing scores resulted in a weighted-
average increment of 0.01 to the predictive validity already provided by SAT verbal and math 
scores and high school GPA in predicting first-year college GPA.  Also consistent with previous 
research, the weighted-average correlation between SAT writing scores and GPA in English 
composition was 0.32 when corrected for range restriction.  In light of study constraints, these 
results are encouraging and suggest that the new SAT writing section should be a useful addition 
to the SAT in terms of predicting academic performance during the freshman year. 
 

Overview of the New SAT Writing Test:  
• March 2005: Class of 2006 was the first class to take the new SAT for college 

admissions 
• SAT is typically taken by high school juniors and seniors, and administered seven 

times a year in the U.S. 
• Time: 60 minutes in length 
• Test format includes:  
o 25-minute essay (Note: The essay will always the first section of the SAT) 
o 25-minute (unscored and variable) multiple choice section, and  
o 10 minute multiple-choice writing section (Note: This will always be the final 

section) 
 

• Test content:  
o Short essay measures examinee’s ability to: 

- Organize and express ideas clearly 
- Develop and support the main idea 
- Use appropriate word choice and sentence structure 

o Multiple-choice section consists of 49 items of three types:  
• Identifying sentence errors; improving sentences; and improving paragraphs 

 

• Range of scores on SAT writing section: 200 to 800  
• Two subscores on the writing section: 
o Multiple-choice subscore (Range from 20 to 80) 
o Essay subscore (Range from 2 to 12)   [Essay is scored from 1 to 6 (6 is the 

                                                  
1 This document is essentially an extract from the report prepared for the College Entrance Examination 
Board by the American Institutes for Research.  And this summary was compiled by Howard Mzumara, 
Director, IUPUI Testing Center; Campus Phone: 278-2214; Fax: 274-3400; E-mail: hmzumara@iupui.edu 



 32

highest score)] 
 
For further details about the new SAT Writing Test, visit the College Board’s Web site: 

www.collegeboard.com/student/testing/sat/about/sat/writing.html 
[Scoring Guide for SAT essay: www.collegeboard.com/student/testing/sat/about/sat/essay_scoring.html] 

College Board’s Rationale for Adding a Writing Section to the SAT 

• SAT writing score will improve upon the predictive validity of the SAT 
• Send a strong message to high schools and students about the importance of writing 

skills for future success in college and beyond 
 

SAT Writing Validation Study 

• Conducted to provide empirical evidence of the predictive validity of a prototype 
version of the SAT writing section 

• Two objectives of the validation study: 
1. Investigate the validity of the SAT writing section for making college 

admission decisions 
2. Investigate the validity of the prototype for potentially making English 

composition placement decisions  

 

Objective #1 

• Study estimated the validity of SAT writing scores for predicting first-year college 
GPA (FGPA), and 

• Incremental validity of SAT writing scores for predicting FGPA over the level of 
prediction already attributed to scores on the previous (operational) SAT math and 
verbal scores and high school GPA (HSGPA) 
– Incremental validity models allowed the assessment of the SAT writing section 

in relationship to predictors commonly used for admission decision-making 

 

Objective #2 

• The study estimated the validity of scores on the SAT writing section for predicting 
GPA in English composition courses (ECGPA) 

• Incremental validity models were not investigated for ECGPA because it is not 
known whether institutions commonly use the SAT or HSGPA in making placement 
decisions into English composition courses 

(Note: The three IUPUI English Composition Courses included ENG W130, W131, and 
W140) 
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Methodology 

• Participants for national study: 
– Number of Participating Institutions: 13   (private and public institutions, 

including IUPUI) 
 

– Study Coordinators:  
• A staff person from each participating institution served as campus study 

coordinator 
 

– Student Participants:  
• Original plan was to have 3,600 student participants; but only 1,953 students 

actually registered to participate in the study  
• Note: The lower than expected participation rate was partly due to difficulties 

encountered in recruiting student participants for this study…) 
 

Table 1.  Number of Students by Institution with SAT Writing Scores and  

   Archived College Board Data 
 
 

Institution 
 

N 
(Colleges estimated) 

 

N 
(with SAT Writing Scores) 

 

Participant 
Sample 

 
A (IUPUI) 200 73 53 

B 400 76 65 
C 200 169 137 
D 200 110 86 
E 200 173 149 
F 200 115 97 
G 200 92 74 
H 400 247 214 
I 400 249 181 
J 200 211 147 
K 400 94 73 
L 400 77 69 
M 200 267 227 

Total 3,600 1,953 1,572 
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Table 2.  Sample and Population Percentages for Gender by Institution 
 

Gender (%)  
 

N 
 

Female Male 

Sample 1,572 55 45 

Population 1 30,595 53 47 

Population 2 1,406,324 55 45 
 
 Note. Sample consists of participants in the SAT Writing Validation Study 

Population 1 consists of all 2003-2004 freshmen students from participating institutions. 
Population 2 consists of all College-Bound Seniors who completed the SAT I in 2003 

 
 
 

Table 3.  Sample and Population Percentages for Ethnicity by Institution 
 

Ethnicity (%)  
 
 
 

 
                
 

                     N 

 
 
 
 
 
American 
Indian 

 
 
Asian, 
Asian-
American, 
Pacific 
Islander 

 
 
 
 
Black or 
African-
American 

 
 
 
 
 
 
Hispanic 

 
 
 
 
 
 
White 

 
 
 
 
 
 
International 

 
 
 
 
 
 
Other 

 
 
 
 
 
Not 
Reported 

Sample 

 

1,572 0 5 12 3 57 na 2 21 

Population 

       1 

 

30,595 

 

* 

 

6 

 

11 

 

5 

 

69 

 

3 

 

na 

 

4 

Population 

       2 

 

1,406,324 

 

* 

 

7 

 

9 

 

8 

 

48 

 

na 

 

3 

 

25 

 
Note.  Sample consists of participants in the SAT Writing Validation Study. 
Population 1 consists of all 2003-2004 freshmen students from participating institutions. 
Population2 consists of all College-Bound Seniors who completed the SAT I in 2003. 
* indicates less than 1 percent. 
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Table 4.  Variables of Interest 
 

Variable Label Variable Description Properties 

SAT-V Scaled score on SAT Verbal section Range: 200 to 800 

SAT-M Scaled score on SAT Math section Range: 200 to 800 

SAT-T Scaled composite score of the sum of SAT math 
and verbal sections 

Range: 400 to 1600 

SAT-ES Final essay score on writing section Range: 0 to 12 

SAT-MC Scaled multiple choice score on writing section Range: 200 to 800 

SAT-W Scaled composite score on writing section Range: 200 to 800 

HSGPA High School cumulative grade-point average Range 0.0 (F) to 4.3 (A+) 

FGPA First-year cumulative grade-point average Range: 0.0 (F) to 4.3 (A+) 

ECGPA Average or specific course grade(s) in English 
composition/writing 

Range: 0.0 (F) to 4.3 (A+) 

 

Overall Findings 

• The College Board’s validation report organized the results into five sections: 
– Participant motivation 
– Missing data 
– Descriptive statistics 
– Individual validities, and  
– Incremental validities 

 
• Despite potential motivation to perform issues with student participants, smaller 

than desired sample sizes, and other similar limitations of the study design, the 
results were comparable to those reported in other related research. 

 
• Caution: The sample size for IUPUI was too small to yield stable or conclusive 

results regarding the efficacy of the new test for course placement purposes at 
IUPUI. [Refer to the accompanying handout (hard copy) that includes several 
Tables containing statistical results based on a series of regression analyses 
that were conducted for this study …] 

 
• Overall, however, the preliminary results of the national study are encouraging and 

suggest that the new SAT writing section should be a useful addition to the SAT in 
terms of predicting academic performance during the freshman year. 
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Recommendations for Future Research 

• Future studies should seek to replicate and expand the validation research using 
SAT results from college bound students who take the new SAT under operational 
conditions. 

• Use larger sample sizes to produce stable and generalizable results within and 
across institutions. 
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Fall Enrollment Update        
           
                Credit Hours Taught    Headcount by Student School 
 2-Apr 1-Apr Change %   2-Apr 1-Apr Change % 
 *                 
School 2004 2005      School 2004 2005     
BUS   5,448      BUS 580 456 -124 -21.4% 
DENT   11      DENT 1 5 4 400.0% 
EDUC   4,354      EDUC 563 490 -73 -13.0% 
EGTC   6,253      EGTC 828 600 -228 -27.5% 

GRAD   2      GCND 1 0 -1 
-

100.0% 
HERR   3,278      GRAD 40 34 -6 -15.0% 
INFO   1,043      HERR 413 312 -101 -24.5% 
JOUR   327      INFO 198 142 -56 -28.3% 
LAW   38      JOUR 27 27 0 0.0% 
LIBA   12,672      LAW 0 6 6 n/a 
LSTU   87      LIBA 469 388 -81 -17.3% 
MED   580      LSTU 7 3 -4 -57.1% 
MUS   681      MED 43 33 -10 -23.3% 
NURS   6,884      MUS 0 1 1 n/a 
PETM   3,657      NURS 645 662 17 2.6% 
SCI   11,957      PETM 223 284 61 27.4% 
SCS   0      SCI 513 450 -63 -12.3% 
SHRS   376      SCS 271 236 -35 -12.9% 
SLIS   307      SHRS 9 29 20 222.2% 
SPEA   2,268      SLIS 74 57 -17 -23.0% 
SWK   2,296      SPEA 279 234 -45 -16.1% 
SWT   13      SWK 181 205 24 13.3% 
UCOL   57      UCOL 1,439 1,013 -426 -29.6% 

 75,007 62,589 -12,418 
-

16.6%            
      TOTAL 6,804 5,667 -1,137 -16.7% 
           
* Credits taught by school for 2004 not available for this date     
Business is down 112 undergraduates        
Education is down 74 undergraduates        
EGTC is down 51 ENGR undergraduates and down 168 TECH 
undergrads    
Office of the Registrar 1 April 
2005         
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Summer Enrollment Update       
           
Summer I          
           
 Credit Hours Taught    Headcount by Student School 
 2-Apr 1-Apr Change %   2-Apr 1-Apr Change % 
School 2004 2005      School 2004 2005     
BUS 2,891 5,521 2,630 91.0%  BUS 622 1,142 520 83.6% 
DENT 1,114 108 -1,006 -90.3%  DENT 404 19 -385 -95.3% 
EDUC 1,085 992 -93 -8.6%  EDUC 459 364 -95 -20.7% 
EGTC 1,518 1,105 -413 -27.2%  EGTC 502 357 -145 -28.9% 
GRAD 27 6 -21 -77.8%  GCND 4 0 -4 -100.0% 
HERR 504 324 -180 -35.7%  GRAD 38 24 -14 -36.8% 
INFO 300 291 -9 -3.0%  HERR 171 118 -53 -31.0% 
JOUR 87 108 21 24.1%  INFO 157 103 -54 -34.4% 
LAW 13 20 7 53.8%  JOUR 21 16 -5 -23.8% 
LIBA 5,164 3,986 -1,178 -22.8%  LAW 3 5 2 66.7% 
LSTU 63 60 -3 -4.8%  LIBA 378 279 -99 -26.2% 
MED 265 140 -125 -47.2%  LSTU 3 2 -1 -33.3% 
MUS 582 320 -262 -45.0%  MED 70 46 -24 -34.3% 
NURS 1,590 977 -613 -38.6%  MUS 2 2 0 0.0% 
PED 1,059 704 -355 -33.5%  NURS 429 340 -89 -20.7% 
SCI 4,136 3,347 -789 -19.1%  PED 196 201 5 2.6% 
SCS 55 15 -40 -72.7%  SCI 352 315 -37 -10.5% 
SHRS 139 81 -58 -41.7%  SCS 315 229 -86 -27.3% 
SLIS 462 293 -169 -36.6%  SHRS 23 27 4 17.4% 
SPEA 565 388 -177 -31.3%  SLIS 114 72 -42 -36.8% 
SWK 918 815 -103 -11.2%  SPEA 199 150 -49 -24.6% 
SWT 0 0 0 n/a  SWK 208 211 3 1.4% 
UCOL 6 0 -6 -100.0%  UCOL 780 558 -222 -28.5% 
                  
TOTAL 22,543 19,601 -2,942 -13.1%  IN 5,450 4,580 -870 -16.0% 
           
Adjusting for registration flow differences in Business (Kelley Direct) and Dentistry, the campus  
headcount is down approximately 1,070 (-19.6%) and credits are down approximately 4,730 (-21.7%) 
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Summer II          
           
 Credit Hours Taught    Headcount by Student School 
 2-Apr 1-Apr Change %   2-Apr 1-Apr Change % 
School 2004 2005      School 2004 2005     
BUS 1,679 1,317 -362 -21.6%  BUS 437 348 -89 -20.4% 
DENT 549 0 -549 -100.0%  DENT 313 0 -313 -100.0% 
EDUC 740 502 -238 -32.2%  EDUC 311 226 -85 -27.3% 
EGTC 758 547 -211 -27.8%  EGTC 340 233 -107 -31.5% 
GRAD 0 0 0 n/a  GCND 4 0 -4 -100.0% 
HERR 336 252 -84 -25.0%  GRAD 32 15 -17 -53.1% 
INFO 115 60 -55 -47.8%  HERR 126 99 -27 -21.4% 
JOUR 21 9 -12 -57.1%  INFO 102 70 -32 -31.4% 
LAW 0 0 0 n/a  JOUR 18 10 -8 -44.4% 
LIBA 3,819 2,695 -1,124 -29.4%  LAW 0 0 0 n/a 
LSTU 21 45 24 114.3%  LIBA 280 202 -78 -27.9% 
MED 120 30 -90 -75.0%  LSTU 0 2 2 n/a 
MUS 224 225 1 0.4%  MED 29 21 -8 -27.6% 
NURS 507 267 -240 -47.3%  MUS 1 1 0 0.0% 
PED 975 722 -253 -25.9%  NURS 173 106 -67 -38.7% 
SCI 3,029 2,222 -807 -26.6%  PED 164 152 -12 -7.3% 
SCS 21 6 -15 -71.4%  SCI 283 215 -68 -24.0% 
SHRS 0 108 108 n/a  SCS 203 164 -39 -19.2% 
SLIS 318 202 -116 -36.5%  SHRS 1 27 26 2600.0% 
SPEA 390 305 -85 -21.8%  SLIS 91 52 -39 -42.9% 
SWK 541 512 -29 -5.4%  SPEA 159 115 -44 -27.7% 
SWT 0 0 0 n/a  SWK 144 139 -5 -3.5% 
UCOL 3 0 -3 -100.0%  UCOL 533 381 -152 -28.5% 
                  
TOTAL 14,166 10,026 -4,140 -29.2%  IN 3,744 2,578 -1,166 -31.1% 
           
Adjusting for registration flow differences in Dentistry, the campus headcount is down approximately  
853 (24.9% and credits are down approximately 3,591 (-26.4%)     
           
Office of the Registrar          
4/1/2005           

 
 


