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"Men are not o n ly wo r se, but also 
better than they think they are." 

Sigmund Freud 

Powe r s 
SSlO 

This foundation hunan t:ehavior and scx:ial environment course is designed 
to help .students develop a viable conceptual frame of reference within 
which to explore, analyze, process, and synthesize a wide range of 
theor-etical constructs and errpi rica 1 findings derived from the Soc:io
bei-Bvioral sciences. It is taught .simultaneously and in tandum with a 
similar course which deals with analogous content at the nacro sys terns 
level. Together, these two behavioral science courses comprise a 
foundation for related content taught concurrently in the social work 
practice and social policy areas of the broader curriculum. They also 
provide a tasi.s for students to begin to explore and to analyze the hunan 

·diversity of bei-Bvior that cx:curs within and between the various size 
systems that comprise the physical and social contexts within which 
social work practice takes place, namely, work with individuals, small 
groups, organizations, institutions, and communities at various levels. 

This micro systems component, while focusing primarily on content related 
to the social functioning of individuals, fami.l,ies, and .small groups, is 
organized on the a.ssurrption that behavior cx:curring at the micro level 
both affects and is affected by events that occur within the broader 
rra.cro context. For that r-eason, a nurrber of theoretical constructs and 
organizing themes tave been identified in an effort to enable .students to 
compar-e and synthesize bei-Bvioral science kn<::1Wledge components from 
across several · systemic levels. For exarrple, at the outset of the 
course, a general systems approach will be developed as a ccmnon 
frame'Work for considering theoretical content from ooth the micro and 
macro systems including issues related to ethnic minorities of color and 
women. Similarly, a nurrber of key nomothetic and ideographic constructs 
have been identified for study, such as: 



Structure 

ind.i vidual 
family 
group 
o~nizati~ 
institution 
coomunity 
role and sys tern 
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Process 

growth and de~lopmmt 
rra tura tion 
aocializa tion 
social control 
(XM!r and lead?rship 
d?cision making 
individualism and social 

conflict 
cormun ica tion 
social change 
institutionalization and 

integration 
stratification and 

Jrobility 
stress and coping 

Value & Id?ologies 

norms 
expectations 
culture 
ethnicity 
racism 
sexism 
ageism 
sanctioning 
pathology 
d?viance 
diversity 
ertp:1W'ermen t 

These constructs, while not intended to represent an exhaustive nor 
necessarily a rrutually exclusive lis t of relevant variables, are intended 
to serve as useful reference points for studying social functioning at 
both the micro and rrecro levels. It is felt that such constructs can aid 
the student in his or her efforts to gain a ccrnprehensive view of hurran 
behavior, including the di ~rsi ty of its forms as well as the 
multiplicity of its reference contexts. 

II. Educational Objectives 

The above statement of purpose requires that stud?nts be offered an 
opportunity to achieve the following ccxrp!tencies. The expectation is 
that achievement of such competencies will be demonstrated through 
various class assignments and other learning experiences planned for the 
course. 

1. Develop an understanding of the essential wholeness of the hurran 
being \o:ith recognition of the physical, intellectual, errotional, 
and social aspects of human functioning. 

2. Understand the assunptions, value orientation, rrajor concepts, 
and biases of selected behavioral science theories. 

3. Acquire knowledge about characteristics of small groops and 
understand the functioning of small groups. 

4. A~uire knowledge about the current literature, research, and 
theories on human development. 

5. Understand hurran needs, tasks, and behavior during each of the 
developmental stages of the life cycle. 

6. Derronstra te an understanding of hurran diversity, especially as it 
relates to ethnic minorities of color and wcrnen, recognize the 
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irrpact of that diversity upon bel"k:i vi or, and be able to 
individualize people, their problems, and their environment. 

7. Derronstra te an understanding of the relationship between 
individual hu.tren bel"k:i vi or and sociocultural conditions. 

B. Apply kl'lOWledge of hurren functioning to situations occurring in 
rnily life and in social work practice. 

9. Integrate and synthesize concepts from the sociobel"k:ivioral 
sciences into a frame of reference for understanding hurran 
beffivior and the social environment, and be able to utilize this 
frame of reference as a base for social work assessman t and 
intervention. 

10. Explain in writing a theoretical orientation to hurren bel"k:ivior 
tre t l"k:is both practical and emotional significance for you as a 
social worker. 

11. Begin to evolve a personal, composite view of hurran social 
funtioning as well as the requisite attitude of mind tffi t will 
enable you to modify that view in response to appropriate 
professional and scientific developments. 

12. Approach the understanding of hurren social functioning in an 
objective, systematic, and constructively critical manner, aware 
of the inherent potentialities and limitations of the ideas you 
are exploring and using for that purpose. 

III. Course Content 

The content of this course will be organized into six general units of 
instruction, each serving to provide both a tasis for the content it 
precedes, as well as an extension and deepening of content already 
covered. 

Unit 1: 

This initial unit of instruction will deal with conceptual content 
derived from the general systems approach to understanding human 
social functioning. The intent of the unit is to develop a 
conceptual frarrework of heuristic value so that students will have a 
useful vehicle for the complex task of analyzing, processing and 
synthesizing the nurrerous theories, constructs and pieces of 
errpirical information that are woven throughout the fabric of the two 
courses. It is not a goal of the course to cover "systems theory• as 
a separate substantive theory, but rather ·as a highly flexible and 
pragrre. tic analytical model capable of ac.comnodating many facets of 
the various theoretical schools of thought to be covered throughout 
this course. 

This unit will begin with the presentation of some didactic naterial 
on general systerr.s theory designed to help students begin to think 
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systemically. It will gradually evolve into a discussion of a rrodel 
dealing with the norrothetic and ideographic factors that effect the 
structure and functioning of social systems in p3rticular. 

Unit 2: 

This unit is designed to help the student develop the kinds of 
ana~ytical tools that will be necessary to properly assess the 
var~ous theories or theoretical constructs introduced in this and 
other courses. Given the inevitable limitations of a cour-se such as 
this, it was decided that a useful way of helping students to 
critically evaluate the ideas being presented in this course, as well 
a. those likely to be encountered elsewhere, would be to equip them 
w~th sorre useful criter-ia that can be employed in the analysis of any 
hunan behavior theory. It is irrpossible to cover all relevant social 
and behavioral theories. Therefor-e, parsii'OCXly suggests that we 
devote some attention to a consideration of the kinds of tools that 
are necessary to enable the student to carry out this task on his or 
her own. 

Unit 3: 

This unit will focus respectively on the critical analysis of three 
major theoretical "schools of thought": the analytical (dynamic) 
school, the humanistic (existential, phenomenological) school, and 
the behavioral (learning) school. The intent throughout this unit is 
to help students understand the essential characteristics of each of 
these theoretical orientations, including not only specific content 
related to each, but also the fundamental assunptions and value 
corrmitments inherent in each. While p!rticular theories and 
theorists will be noted and discussed, the primary goal will be to 
help stu~nts gain an accurate and manageable notion of the broader 
theoretical orientation rather than the particular sub-theory within 
that orientatioo. Students will be encouraged and opportunities will 
be nade available for students to p..trsue idiosyncratic interests. 
However, because of the corrplexi ty of this course, it is felt that 
the nost effective way to organize cootent is to start with a general 
orientation to the subject in question then to deal with relevant 
specifics as p3rticular illustrations of the broader field of 
inquiry. It is felt th! t this will help the student appreciate not 
ooly the similarities among theories and theorists falling within the 
same orientation, but also the differences. 
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It is assumed that most students come to this course with at least 
some b3.ckgr-ound, albeit considerable diver-sity, in the gener-al field 
of hurra.n behavior-. The goal, ther-efor-e, is to help them build upon 
that kno..rled<Je, while at the same time fit it in to the br-oader
str-ucture of the field of knowledge itself. 

The ra tioAale for- including the three selected ".schools of thought" 
is that each represents a significant for-ce in conterrpor-ary 
behavioral science, each poses a point of view that is at least 
sone-..rhat u;,ique, ea.ch p::-ovides a context within which to review and 
.shar-per. un{O ' s per-s_pective of t1l<! ether-s, and each -is, in par-t, 

Unit 4: 

This unit is designed to help students · to become mor-e consciously 
awar-e of the needs of people and of the ways var-ious social systems 
(including the culture of a people) develop to meet such needs. It 
further considers the inpact upon each of u.s when these needs are 
denied or the accepted ways of meeting them deny us access to 
opportunities to rreet them. Special emphasis is placed on issues 
related to ethnic minor-ities of color- and women and factor-s involving 
errpawern-e n t. 

Unit 5: 

This fBrticular unit will focus attention on issues related to the 
universal hunan condition of stress and coping. The o.ro b3.sic ideas 
will be discussed within the context of how they effect social 
functioning--either as a .source of gro..rth and developrrent, or 
stagnation and decay. Various forms of stress (such as: illness, 
disability, setaration, grief, loss discrimination, powerlessness) 
will be considered in terms of their irrpact on the coping process. 

Unit 6: 

This unit will consider the concept of development a.s it relates to 
the hutten life cycle. As such, it introduces a longitudinal or 
historical dimension to the understanding of social-psychological 
functioning. Within this perspective, human behavior is viewed as an 
evolvi119 process within which genetic and developmental issues are 
particularly inportant. The o.rin topics of motivation and 
socialization are dealt with as critical issues to be considered at 
each stage of the life cycle-birth and infancy through old age and 
death. 



-6-

.,-----. IV. Assignrrents, Feedback and Evaluation 

This course is organized around a teaching for-nat tt"at includes lectures, 
class disrussions, and practi cum exercises. Therefore, student 
evaluations will be tied directly to these three areas. 

With respect_ to lecture materials, it is expected that students will use 
class o:x1tent as a point of departure for independent thought and action 
rather than as a set of ideas to be blindly absorbed anq parrotted back. 
It is assumed that students will read selectively oo their own in areas 
related to relevant class issues. The bibliography that acccxrpanies each 
unit is intended to serve as a tertperary guide which will hopefully help 
launch students into independent explorations of tc:pics and issues of 
personal interest and concern. 

There will be at least two grade-related requirements designed to enable 
students to use or awly the kno..~ledge they are gaining throughout the 
course. The relative weight of each of these in terms of their 
contrib.Jtioo to the final grade will be determined with the class at a 
later date. There will also be a mid-term d:>jective type test. 

Students are encouraged to participate in class discussion by way of 
questions, comnents, relevant d:>servations, insights, applications, etc. 
Each of us brings a wealth of knowledge and life experiences to the 
learning situation. It is hoped that everyone will feel free to share 
that knowledge and those experiences as appropriate inp.lt for learning. 
The only cautioo in this respect is that in most class discussions, it is 
the quality of input rather than quantity that usually makes a 
contributioo. In addition, hopefully we will find it possible to carry 
oot our discussions within an a t:nnsphere in which we feel free to 
disagree without being disagreeable. 

All students will have an opportunity to evaluate each class as well as 
the overall instructor at the end of the term. Ho..~ever, we will also 
create a "General Welfare Comnittee" as one means of providing critical 
feedlack to the instructor concerning any facet of the course at any 
point during the course. This evalua tioo and feedback vehicle will be 
discussed and developed at the beginning of the course. In addition, the 
instructor will set aside a period following class to enable students to 
discuss class-related issues. This period, known as "The Heretic's Hoor" 
is available to any student without appointment. 

It is hoped that this course will prove to be meaningful and enjoyable. 
If you have any questions or problems, please feel free to contact me as 
soon as possible. My office is located on the fourth floor of the E/S 
Building (4116). Should you need to contact me, my University phone 
nunt>er is 274-672 4 . I nay be contacted at home at 251-5513. 
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Relevant texts 

Berger, Robert L. and Federico, Ronald c. 
Perspective for the Helpin g Professions. 
Longman Pub . , 19 85 . 

Human Behavior: A. 
( 2nd Ed.), New York : 

Brenner, Charles. 
Revised Edition. 
Do· bleday, 1974. 

An Elementary Textboob of Psychoanaly s i s. 
Garden City, New York : Anchor Press / 

Chess, Wayne A. and Norlin, Julia M. Human Behavior and the Social 
Environment: A Systems Model. Boston : Allyn and Bacon, Inc., 1988 . 

Gilligan, carol. 
University Press, 

In a Different Voice. 
1982. 

Cambridge: Harvard 

Green, James w. Cultural Awareness in the Human Services . 
Englewood Cliffs, N.J . : Prentice Hall, 19 82 

Schaef, Anne Wilson. Woman's Reality. 
Press, 1981 . 

Minneapolis: Winston 

Solomon, Barbara . Black Empowerment: social Work in 
Oppressed communities. New York: Columbia University Press, 1976 . 

Zastrow, Charles and Kirst-Ashman, Karen. Understanding Human 
Behavior and the Social Environment. Chicago: Nelson-Hall Pub., 
1987. 

NOTE: "Human Behabio r and Soc ial Envir onme n t Reader" - S tudents wish ing 
t o purchase a copy of a reade r cont a ining the require d re f erence s may do 
so at LASER CR!~HICS, 82 4 N. Meridian St. I ndianapo lis, I N 46204 . I f you 
need to call LSAER GRAPHICS, the number is ( 317) 685-8585. 


